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ABSTRACT
This study explores the effectiveness of guidance and counselling in addressing absconding
of Geography lessons by learners at So We Care High School, Stoneridge. Harare. The
purpose of this research was to identify the causes of learner absenteeism from geography
lessons which are geographic factors, learners’ attitude, complexity of geographic concepts,
fieldwork requirements and map reading difficulties. It unveiled overcoming spatial
awareness challenges, managing fieldwork anxiety, building resilience for remote or
challenging fieldwork locations and developing geographical literacy as the impact of
guidance and counselling on learner attendance of geography lessons. A number of strategies
have been employed to conquer the problem of absconding of geography lessons. These are
map skills development, gamifications and simulations activities, fieldwork-based learning as
well as introduction of Geographical information systems. The research methodology used in
the study consisted of qualitative and quantitative approaches. Data was collected through
interviews, focus group discussions and surveys from a sample of form one geography
learners at So We Care High School in Stoneridge, Harare. The findings drawn from the
research study revealed a significant reduction in learner absenteeism in geography lessons
and a drastic improvement in learners’ academic performance in geography, after the
intervention through guidance and counselling programs. The study also provided insights
into the experiences and perceptions of learners and teachers regarding the effectiveness of
guidance and counselling in addressing learner absenteeism, reported improved attitudes
towards geography lessons, increased motivation to attend classes, and better relationships
with teachers. Teachers also reported improved learner behavior, increased participation in
class activities, and better academic performance. The study suggested possible interventions
for policy makers, parents, school administrations, teacher development institutions, teachers
and learners themselves that would help in future learner development. The researcher
highlighted the need for further research on the effectiveness of guidance and counselling in
addressing absconding of geography lessons by learners at a wider spectrum. According to
the researcher’s recommendations, future research should aim at investigating the impact of
guidance and counselling in different contexts, such as urban and rural schools, examine the
role of other factors, such as teacher quality and school resources and noted the need to
develop and test interventions that aim to improve learner attendance and academic

performance in geography, such as mentoring programs and peer support groups.

Vi



Contents

DECLARATION . .. .ottt bbbttt bbb bt i

APPROVAL FORM ..ottt sttt sttt sne e i

DEDICATION. ...ttt e bbbt b b s et e bt benbe b e nneeneas iv

ACKNOWLEDGEMENTS ..ottt %

ABSTRACT ..ttt e e et et et e R e Rt Reer e e r e et ntentenreereereeren vi
(000] 01 (<] 01 ST PSSPV PRRRO vii
CHAPTER ONE ... .ottt bbbkttt bttt et e a e 1
THE PROBLEM AND ITS SETTING. .....ciitiiiieieieieie ettt 1
1.0 INEFOTUCTION ...ttt bbbttt et e bbbt b e e beene e e e nens 1
1.1 Background t0 the STUAY ........cc.ooeeiieii et ereas 1
1.2 Statement Of the ProDIEM ..........ooiiiiee e 3
1.3 RESEAICH AIM ...ttt bbbt b e b e et et et b s bt beeneeneene e e 4
1.4 RESEAICN ODJECIIVES ....cuviiiieiie ettt ettt et e s te e saeeste e s e s reesteebeaneesreas 4
1.5 SIgNITICANCE OF STUAY .....cuiieiiiieiieeiee bbb 5
1.6 RESEAICN QUESTIONS ....ccvviiieiiieeie e siee e ie sttt ree e et et e st e ste et e b e sbeeseesseesteeneeereenseeneaneenreas 4
L7 HYPOUNESIS. ...ttt et e st e st et et e e be et e s aeenae et e neenraereeneenres 4
IS B 0 LA o] USRS 6
1.9 DBIIMITALIONS.......eesieeieetie sttt et e st e ste e st e e reenteeneesseesteeneeeneenneenseaneenreas 7
1.10 Definition Of KEY tEIMIS ....c.vi it sre s 7
1.11 Research BUdget .........cccooiviiiniiicee e Error! Bookmark not defined.
1.12 ReSeArCh LayOUt........ccooeiiriiiirieieiee e Error! Bookmark not defined.
113 SUMIMAIY Lottt ettt ettt ettt e e e s e e e snb e e s st e e e eab e e e abb e e e anb e e e bbeeebneeannes 10
CHAPTER TWO ...ttt sttt sttt et ne e s e st e s e naesteeneanaenaenseneens 11
REVIEW OF RELATED LITERATURE .....ccov ittt 11
P00 I oo [0 od £ o] o OSSPSR 11
2.1 TheoretiCal FramMEWOTK ...........cceiieie et eneenneenne e 11
2.2 The Concept of Geography TEACNING ........cccuiiririiiiieie e, 12
2.3 The Performance of Geography Learners in Secondary School...........cccccocoviiiiiiiiinennnn, 13
2.4 Perceived Contributing Factors Towards Absconding From Geography Lessons............ 14
2.4.1 Time allocated FOr I8SSONS ......ccveieiieiieie e re e eesnaenne e 14
2.4.2 Teaching and learning MethodsS ...........coovoiie i 15
2.4.3 Motivation of learners Dy teACNEIS..........cccoviiiiiiiiee e, 17
2.4.4 Negative attitude of learners towards the SUDJECE ..., 18
2.4.5 Parents or Guardians’ Influence on Children’s Education ...........ccccccvevviiiiiieiiiinesiinnns 19

vii



2.4.6 The Teachers’ perception and the Labelling Theory .........cccoceiviiiiiiiiiiiiciin, 20

2.4.7 Peer Pressure DY SOME IEAIMEIS..........coviiiieieeie ettt 21
2.4.8 MiSDENAVIOr DY IEAINEIS........ceeiiecieciece e reeae e 22
2.5 Analysis of Guidance and CouNSEIING..........ccoiiiiiiiii e, 23
2.6 SUMMIAIY ..ttt ettt ettt e et e e e st e e esb e e e eb b e e e nb b e e ekt e e e bt e e e bb e e e nbneeenseeennes 24
CHAPTER THREE ......coiiiiieieceee s Error! Bookmark not defined.
RESEARCH DESIGN AND METHODOLOGY ........ccccueuee. Error! Bookmark not defined.
3.0 INtrOAUCTION ....c.viiiiiieiieie e Error! Bookmark not defined.
RESEArCh DESIQN....c..eiieieeiece et Error! Bookmark not defined.
Research Paradigm.........ccoceerinininenieieeee e Error! Bookmark not defined.
3.1.2 Research Methodology ........cccccvevveiieiicie e, Error! Bookmark not defined.
3.1.3 Research Strategy.......cccccveverieieerieieese e Error! Bookmark not defined.
3.1.4 Target Population..........ccccooiiiiininiciec e Error! Bookmark not defined.
3.1.5 SAMPIES ... Error! Bookmark not defined.
3.1.6 Sampling ProCedure ..........cccvevveieeiiece e, Error! Bookmark not defined.
3.1.7 Research INStruments ........ccccovevveieieene e Error! Bookmark not defined.
3.1.7.1 QUESLIONNAITES.......eeiveeiriecree ettt Error! Bookmark not defined.
3.7 L2 INTEIVIBWS....cviiieiieiieie et Error! Bookmark not defined.
Data Collection ProCedure ........ccccveereenveiieseene e Error! Bookmark not defined.
Data Presentation and Analysis .........ccccooverineneneniineeee, Error! Bookmark not defined.
3.4 Integrity of the Study ........cccoevieii i, Error! Bookmark not defined.
A LVAlIAILY .o Error! Bookmark not defined.
3.4.2 Credibility ...o.ooeiecee e Error! Bookmark not defined.
3.4.3 Ethical Considerations ...........ccocvvverenenenesesesieeenens Error! Bookmark not defined.
3.5 SUMMANY ..o Error! Bookmark not defined.
CHAPTER FOUR.....coiiiiee e Error! Bookmark not defined.

DATA PRESENTATION, ANALYSIS, INTERPRETATION AND ...Error! Bookmark not
defined.

4.1 INErOAUCTION ...t Error! Bookmark not defined.
4.2 DemographiC Data .........cccevveeiiiiiiieiie e Error! Bookmark not defined.
4.2.1. Age Distribution of participants...........cc.ccoeervvviniieinnnn. Error! Bookmark not defined.
4.2.2. Gender distribution of participants ............ccccceveiiveeninnnn Error! Bookmark not defined.

4.2.3 Academic or professional qualifications of participating teachers Error! Bookmark not
defined.

4.2.4 WWOIK €XPEIIENCE ....cvvieieeiiieeitiesieesieesreesiee e sree e enree s Error! Bookmark not defined.
4.3 Themes and Sub themes...........cccocovevevieviveiecc e, Error! Bookmark not defined.



4.3.1 Causes of learner absenteeism from Geography Lessons.............. Error! Bookmark not
defined.

4.3.1.1 GeographiC factors.........ccceveieieneicnc e Error! Bookmark not defined.
4.3.1.2 Learners” AITUAE ........ccoeiriiiiceee e Error! Bookmark not defined.
4.3.1.3 Complexity of geographical concepts...........ccccceevenee. Error! Bookmark not defined.
4.3.1.4 Fieldwork requirements ...........cccoeevenenenennsinsieinennn. Error! Bookmark not defined.
4.3.1.5 Map reading difficulties.............ccccovniiiiiniiiiicen, Error! Bookmark not defined.

4.3.2 Impact of Guidance and Counselling on learner attendance of Geography lessons.
.................................................................................................. Error! Bookmark not defined.

4.3.2.1 Overcoming spatial awareness challenges................... Error! Bookmark not defined.
4.3.2.2 Managing Fieldwork anXiety ...........cccccevvvveieereiinennnnn Error! Bookmark not defined.
4.3.2.3 Building Resilience for Remote or Challenging Fieldwork Locations................. Error!

Bookmark not defined.
4.3.2.4 Developing Geographical Literacy...........cc.ccoovvvvenenen. Error! Bookmark not defined.

4.3.3 Strategies for improving learner attendance and motivation in Geography lessonsError!
Bookmark not defined.

4.3.3.1 Map skills development.........cccccoovreniniieniniiicen, Error! Bookmark not defined.
4.3.3.2 Gamification and simulations ............cccccccvveveeieieennnnn Error! Bookmark not defined.
4.3.3.3 Fieldwork-Based Learning..........cccccevveveesveeieeivesinnnnnn Error! Bookmark not defined.
4.3.3.4 Geographical information systems (GIS) ........c.ccccoeuee. Error! Bookmark not defined.
4.4 SUMIMAIY ..ottt Error! Bookmark not defined.
CHAPTER FIVE ..o Error! Bookmark not defined.
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS........... Error! Bookmark not
defined.

5.0 INtrodUCHION ......ccveeiicecece e Error! Bookmark not defined.
5.1 Summary of the Study .........ccocoviiiiiiiee, Error! Bookmark not defined.
5.2 CONCIUSIONS......ccuiiiiiiecieecie e Error! Bookmark not defined.
5.3 RecomMmENdatioNns...........cccveveiieiieieieerie e Error! Bookmark not defined.
1. Recommendations to policy makers. .........c.ccocevvrvennnn. Error! Bookmark not defined.
2. Recommendations to teacher development institutions............. Error! Bookmark not
defined.

3. Recommendations to school administration ................ Error! Bookmark not defined.
4. Recommendations to teaChers.........cccccovveviievieiiieeninns Error! Bookmark not defined.
5.  Recommendations to the learners. ............cccocvevvrvennnnn. Error! Bookmark not defined.
6. Recommendations for further studies.............ccce...... Error! Bookmark not defined.
REFERENGCES ..ottt ettt e te et e e e s be et e sa e st e e sbe et e sneesraenreanes 65
Y o] o 1=] 1o [ G OSSOSO ST STV TP PR UPOPRPR 68



Appendix 2



CHAPTER ONE

THE PROBLEM AND ITS SETTING

1.0 Introduction

Absconding from geography lessons is a pervasive issue at So We Care High School in
Stoneridge, undermining the academic achievement and personal growth of affected learners.
Despite efforts to address this problem, its persistence suggests a need for innovative and
targeted interventions. Guidance and counselling have been recognized as essential tools in
promoting learner engagement and addressing psychosocial challenges. This chapter is going
to cover the background to the study, the statement of the problem, research aim, objectives,
significance of study, research questions, assumptions, limitations, delimitations, research

budget and layout.

1.1 Background to the study

Geography is a vital subject in the school curriculum, providing learners with knowledge and
skills to understand the physical and human environment. (National Council for the Social
Studies, 2016). However, despite its importance, many learners tend to abscond geography
lessons, leading to poor academic performance and limited career opportunities. (Mwansa,
2017). This research explores the significance of geography in the curriculum, reasons for
learner absconding, and international perspectives on addressing this issue. Furthermore, it
highlights the need for research on the effectiveness of guidance and counselling in

addressing learner absconding in the Zimbabwean context.

The significance of geography in the curriculum cannot be overstated. Geography plays a
crucial role in shaping learners' understanding of the world, its complexities, and the
relationships between human and physical environments. (Geographical Association, 2019).

The subject helps learners develop critical thinking, problem-solving, and spatial awareness



skills, which are essential for sustainable development and environmental management.
(United Nations Educational, Scientific and Cultural Organization, 2018). Despite the
importance of geography, learners often abscond lessons due to various reasons. Research has
shown that learners abscond geography lessons due to lack of interest, difficulty in
understanding, and poor teaching methods. (Kapambwe, 2015). These reasons highlight the
need for effective teaching methods, teacher professional development, and learner support

services.

International perspectives offer valuable insights into addressing learner absconding. In
Zambia, the Ministry of General Education has introduced measures to improve geography
education, including the development of new curriculum frameworks and teacher training
programs (Ministry of General Education, 2020). In South Africa, the Department of Basic
Education has implemented initiatives to promote geography education, such as the National
Geography Olympiad and teacher development workshops (Department of Basic Education,
2020). These initiatives demonstrate the importance of government support and investment in

geography education.

However, despite these efforts, there is a need for research on the effectiveness of guidance
and counselling in addressing learner absconding in the Zimbabwean context. Guidance and
counselling can play a crucial role in improving learner motivation, enhancing learner
engagement, and supporting teacher professional development. Further research is needed to
explore how guidance and counselling can be used to address learner absconding, particularly

in the context of geography education.

Theoretical frameworks, such as the Self-Determination Theory (Deci & Ryan, 2000) and the
Social Cognitive Theory (Bandura, 1986), can provide insights into the role of guidance and
counselling in addressing learner absconding. These frameworks suggest that learners'
motivation and engagement are influenced by factors such as autonomy, competence, and

relatedness.

In Zimbabwe, the Ministry of Primary and Secondary Education has introduced initiatives to
promote guidance and counselling services in schools. (Ministry of Primary and Secondary

2



Education, 2020). Guidance and counselling has been recognized as essential tools in
addressing absconding and promoting academic engagement. By providing learners with
emotional support, guidance, and encouragement, counsellors can help them overcome
personal issues, develop coping strategies, and improve their motivation and interest in

geography lessons. (Gysbers & Henderson, 2012).

Furthermore, research has shown that guidance and counselling can have a positive impact on
learner outcomes, including academic achievement and attendance. (Lapan, 2012). It can lead
to improved attendance, academic performance, and attitudes towards learning. However,
there is a need for further research on the specific context of geography education and the

role of guidance and counselling in addressing learner absconding. (Lane, 2012).

In addition, the use of technology can also enhance guidance and counselling services. Online
platforms and tools can provide learners with access to guidance and counselling services,
particularly in rural or remote areas where access to traditional services may be limited.
(Gysbers, 2001). Moreover, the involvement of parents and the community can also play a
crucial role in addressing learner absconding. Parents and the community can provide
learners with support and encouragement, helping to motivate them to attend geography
lessons. (Epstein, 2011).

1.2 Statement of the Problem

The problem of learner absconding of geography lessons is a persistent and complex issue
that affects many schools, including So We Care High School in Stoneridge, Harare,
Zimbabwe. Despite the importance of geography in the school curriculum, many learners
tend to abscond geography lessons, leading to poor academic performance and limited career
opportunities. This research presents a comprehensive statement of the problem of learner
absconding of geography lessons at So We Care High School in Stoneridge, and outlines the
intention of the study. The problem of learner absconding of geography lessons at So We
Care High School in Stoneridge is characterized by high rates of absenteeism among learners
in geography lessons, poor academic performance in geography, and limited career

opportunities for learners who do not perform well in geography. The intention of this study
3



is to investigate the effectiveness of guidance and counselling in addressing the problem of

learner absconding of geography lessons at So We Care High School in Stoneridge.

1.3 Research Aim

The aim of this study is to investigate the effectiveness of guidance and counselling in

addressing learner absenteeism from geography lessons at So We Care High School in

Stoneridge.

1.4 Research Objectives

1.

To identify the underlying causes of learner absenteeism from geography lessons at So
We Care High School in Stoneridge.

To assess the impact of guidance and counselling on learner attendance and motivation
in geography lessons.

To develop strategies for improving learner attendance and motivation in geography

lessons.

1.5 Research Questions

What are the underlying causes of learner absenteeism from geography lessons at So We
Care High School?

What is the impact of guidance and counselling is solving the problem of absconding?
What strategies can be employed to improve learner attendance and motivation in

geography lessons?

1.6 Hypothesis

Null Hypothesis (HO): There is no significant difference in absenteeism rates among
learners who receive guidance and counselling and those who do not.

Alternative Hypothesis (H1): Learners who receive guidance and counselling will show a
significant reduction in absenteeism rates compared to those who do not receive the

intervention.



1.7 Significance of study

The significance of this study cannot be overstated. It seeks to investigate the effectiveness of
guidance and counselling in addressing the problem of learner absconding of geography
lessons at So We Care High School in Stoneridge. This is a problem that has plagued the
school for a long time, resulting in poor academic performance and limited career

opportunities for learners.

The stakeholders who will be affected by this study are numerous. Firstly, the learners
themselves will benefit from the research. They will gain a better understanding of the
importance of attending geography lessons and the role of guidance and counselling in
supporting their academic and personal needs. This knowledge will empower them to make

informed decisions about their education and future careers.

Teachers will also benefit from the research. They will gain valuable insights into the causes
of learner absconding and the effectiveness of guidance and counselling in addressing this
problem. This knowledge will enable them to develop more effective teaching methods and

strategies to engage learners and improve their academic performance.

Guidance counsellors will also benefit from the research. They will gain a better
understanding of the role of guidance and counselling in addressing learner absconding and
the need to improve their services to support learners. This knowledge will enable them to

develop more effective guidance and counselling programs that meet the needs of learners.

School administrators will also benefit from the research. They will gain valuable
information on how to address the problem of learner absconding and improve academic
performance in geography lessons. This knowledge will enable them to develop more

effective policies and strategies to support learners and improve academic performance.

Parents will also benefit from the research. They will gain a better understanding of the
importance of supporting their children's education and the role of guidance and counselling

in supporting their children's academic and personal needs. This knowledge will enable them



to provide more effective support to their children and work collaboratively with teachers and

guidance counsellors to improve academic performance.

Finally, the Ministry of Education will also benefit from the research. They will gain valuable
information on how to address the problem of learner absconding and improve academic
performance in geography lessons at the national level. This knowledge will enable them to
develop more effective policies and strategies to support learners and improve academic

performance across the country.

This study is significant because it will investigate the effectiveness of guidance and
counselling in addressing the problem of learner absconding of geography lessons at So We
Care High School in Stoneridge. The study will provide valuable insights into the causes of
learner absconding, the current guidance and counselling services offered at the school, and
the impact of guidance and counselling on learner attendance and academic performance in
geography lessons. Each of the stakeholders will benefit from the research in various ways,

ultimately leading to improved academic performance and career opportunities for learners.

1.8 Limitations

The study on the effectiveness of guidance and counselling in addressing absconding of
geography lessons by learners at So We Care High School in Stoneridge is subject to several
limitations. Geographically, the study is limited to So We Care High School in Stoneridge,
which may not be representative of other schools in different locations, and therefore, the
findings may not be generalizable to other contexts. Furthermore, the study only focuses on
learners aged 13 to 15 years old, who are enrolled in geography classes, excluding learners
who do not take geography and those with special needs, which may limit the scope of the
study. Theoretically, the study relies on the Self-Determination Theory, which may not
capture the full complexity of the issue, and other theoretical perspectives may offer
additional insights, however, the study does not explore these alternative perspectives, which
may be a limitation. Additionally, the study's reliance on self-reported data from learners and
teachers may be subject to biases and limitations, and the study's focus on short-term

outcomes may not capture the long-term effects of guidance and counselling on learner



outcomes. Finally, the effectiveness of the guidance and counselling intervention may depend

on the expertise and experience of the counsellors.

1.9 Delimitations

The study on the effectiveness of guidance and counselling in addressing absconding of
geography lessons by learners at So We Care High School in Stoneridge has several
delimitations that need to be acknowledged. Geographically, the study is limited to So We
Care High School in Stoneridge, and excludes other schools. The study focuses on learners
aged 13 to 15 years old, who are enrolled in geography classes, and excludes learners who do
not take geography. Additionally, learners with special needs are excluded from the study.
Theoretically, the study relies on the Self-Determination Theory, which may not capture the
full complexity of the issue.

Methodologically, the study uses a mixed-methods approach, which may be limited by the
sample size and specific methods used, and relies on self-reported data from learners and
teachers, which may be subject to biases and limitations. In terms of scope, the study only
examines the effectiveness of guidance and counselling in addressing absconding of
geography lessons, and does not consider other factors that may contribute to learner
absconding, nor does it examine the long-term effects of guidance and counselling on learner
outcomes. The study will use surveys, interviews, and observational data to collect
information. Finally, the study is limited by the availability of resources, including time,
funding, and access to participants, which may impact the quality and validity of the findings,

and therefore, the results should be interpreted with caution.

1.10 Definition of key terms

Four key terms will be defined here.

1.10.1 Absconding

Ron Collier (2010) refers to absconding as any occasion when a learner leaves the class or
any place in which he or she is being taught or under the control of the teacher or other

responsible adult without their permission or knowledge. In the study, the researcher shall

7



refer to absconding as the act of not attending lessons without a proper excuse for not doing

SO.
1.10.2 Guidance and Counselling

Hill (1997) defines guidance and counselling as the services and programs that promote
personal, social and educational development. The program should align with an institution's
mission statement. In a school setting, Guidance and Counselling attends to the needs of
students, parents, guardians and the community. It involves individual learner planning,
guidance, curriculum instruction, system support and the provision of response services. Thus
the research is going to focus on the effectiveness of the service in addressing the problem of
absconding. The researcher is in the study shall to refer to Guidance and Counselling as the

professional advice given to learners to address personal difficulties.

1.10.3 Geography Lessons

Geography lessons refer to the systematic study and pedagogical instruction of the
relationships between people, places, and environments, encompassing the physical and
human aspects of the world, and aiming to cultivate spatial awareness, critical thinking, and

problem-solving skills among learners. (Murphy, 2007)

1.10.4 Learners

Learners refer to individuals who are acquiring new knowledge, skills, attitudes, and values
through formal or informal educational experiences. Learners can be students, pupils, or
participants in educational programs, and they can range from children to adults, across
various educational levels and settings. (UNESCO, 2015)



1.11 Research Budget

Personnel

Researcher (Teacher)
-using existing salary and
benefits $0

Data collection

Survery Instruments 100
(Printing and distribution)

Interviews 100 250

(audio recorders,
Transcription services e.t.c)
Observations 50
(notebooks,pens e.t.c)

Data Analysis

Statistical software 0
(using existing school
software and free online
tools)

Miscellaneous

Transportation 50
Contingency 100
(unexpected expenses and
emergencies)

150

Total budget

400

1.12 Research Layout

TITLE: The Effectiveness of Guidance and Counselling in Addressing Absconding of
Geography Lessons by Learners at So We Care High School, Stoneridge.

STAGE RESEARCH CONTENT

Preliminary Pages

Chapter 1 The Problem and its setting

Chapter 2 Review of related literature

Chapter 3 Research Methodology

Chapter 4 Presentation, Analysis and discussion of findings
Chapter 5 Summary, Conclusion and Recommendations




1.13 Summary

The researcher has set parameters to the research on the effectiveness of Guidance and
Counselling in addressing absconding Geography lessons by learners at So We Care High
School by giving the general background of the problem, sub problems, significance of the
study, assumptions of the study, delimitations of the study, limitations of the study and
definition of terms. In the next chapter, the researcher will look at theories of education and
views of recognized authors in an endeavor to gain insight of the field of study. The next
chapter will therefore review literature related to the study.
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CHAPTER TWO
REVIEW OF RELATED LITERATURE

2.0 Introduction

Absconding, or truancy, is a pervasive issue affecting schools worldwide, with far-reaching
consequences for learners' academic achievement, social development, and future prospects.
At So We Care High School in Stoneridge, geography lessons have been particularly affected
by student absconding, prompting concerns about the underlying causes and potential
solutions. Guidance and counseling have been proposed as strategies to address this issue, but
their effectiveness in this context remains unclear. This comprehensive Review of related
literature aims to synthesize existing research on the effectiveness of guidance and counseling
in addressing learner absconding, with a specific focus on geography lessons at So We Care
High School. By examining the theoretical frameworks, empirical studies, and best practices
in this field, this review seeks to provide insights into the potential benefits and limitations of
guidance and counseling in promoting student attendance and engagement in geography

lessons.

2.1 Theoretical Framework

This study is grounded in the self-determination theory (SDT) of motivation. According to
SDT, learners' motivation and engagement are influenced by three innate psychological
needs: autonomy, competence, and relatedness. When these needs are met, learners are more

likely to be motivated and engaged in learning. (Deci & Ryan, 2000)

In the context of geography lessons, guidance and counseling can help learners meet their
needs for autonomy, competence, and relatedness. For example, guidance and counseling can
help learners set goals and develop self-regulation skills, which can enhance their sense of
autonomy and competence . Additionally, guidance and counseling can provide learners with
emotional support and encouragement, which can help meet their need for relatedness.
(Lapan, 2001)
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Furthermore, this study is also informed by the ecological systems theory . (Bronfenbrenner,
1979) The theory suggests that students' behavior and development are influenced by
multiple levels of the environment, including the microsystem for example family and
school, mesosystem for example interactions between home and school, exosystem for

example community resources, and macrosystem for example cultural values and policies.

2.2 The Concept of Geography Teaching

Geography teaching is a vital component of education that enables learners to develop a
deeper understanding of the world around them (Lambert & Morgan, 2010). Effective
geography teaching involves a range of approaches and strategies that promote critical

thinking, problem-solving, and spatial awareness.

One of the key aspects of geography teaching is the use of interactive approaches. According
to Firth (2011), interactive approaches can include hands-on activities, discussions, and
debates that engage learners and encourage them to think critically about geographical
concepts. By using interactive approaches, geography teachers can create a more dynamic
and engaging learning environment that fosters a love of learning and promotes academic

achievement.

Another important aspect of geography teaching is the use of real-world applications.
Hopwood (2007) suggests that using case studies and real-world examples can illustrate
geographical concepts and make them more relevant to learners' lives. This approach can also
help learners develop a deeper understanding of the complex relationships between physical

and human environments.

Critical thinking and problem-solving are also essential skills that geography teaching can
promote. Firth (2011) argues that geography education should focus on developing learners'
critical thinking skills, including analysis, evaluation, and synthesis. These skills are essential

for success in a rapidly changing world and can be applied in a wide range of contexts.
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Finally, geography teaching should also focus on developing learners' spatial awareness.
Lambert and Morgan (2010) emphasize the importance of spatial awareness in geography
education, as it enables learners to understand the relationships between different places and

environments and how they are interconnected.

However, geography teaching is a complex and multifaceted discipline that involves a range
of approaches and strategies. By using interactive approaches, real-world applications,
critical thinking, and problem-solving, geography teachers can create a more engaging and
effective learning environment that promotes academic achievement and fosters a love of
learning. If these approaches and strategies are mishandled, problems such as absconding
may crop up. Interventions such as guidance and counselling may be sought to try and fight

the problem.

2.3 The Performance of Geography Learners in Secondary School

The performance of geography learners in secondary schools is a complex issue that is
influenced by a range of factors. According to Lambert and Morgan (2010), effective
geography teaching involves a range of approaches and strategies that promote critical
thinking, problem-solving, and spatial awareness. However, the reality is that many
geography learners in secondary schools face challenges that can negatively impact their

performance.

One of the key factors that can affect learner performance is the quality of teaching. Firth
(2011) argues that geography teachers who use interactive approaches and real-world
applications can create a more engaging and effective learning environment. However,
teachers who lack training or support may struggle to deliver high-quality geography

education, which can negatively impact learner performance.
Another factor that can influence learner performance is access to quality resources.

Hopwood (2007) suggests that resources such as textbooks, maps, and technology can

support learner understanding and engagement. However, many secondary schools lack the
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resources needed to provide high-quality geography education, which can put learners at a

disadvantage.

Learner motivation and interest are also critical factors that can affect performance.
According to Butt (2011), learners who are interested in geography are more likely to be
motivated and engaged, which can lead to better performance. However, learners who lack
interest or motivation may struggle to perform well, even if they have access to quality
teaching and resources.

To improve the performance of geography learners in secondary schools, it is essential to
address these challenges. This can involve providing teachers with professional development
opportunities to enhance their teaching methods (Lambert & Morgan, 2010). It can also
involve developing and providing quality resources to support geography education
(Hopwood, 2007).

By addressing the above mentioned challenges and providing high-quality geography
education, educators can work to improve learner performance, promote a deeper

understanding of geography and hence curb the problem of absconding.

2.4 Perceived Contributing Factors Towards Absconding of Geography Lessons
Literature highlights number of factors leading to absenteeism of students from geography

lessons

2.4.1 Time allocated for lessons
Absconding from lessons is a pervasive problem in many schools worldwide, including

Zimbabwe. Geography, in particular, is often perceived as a challenging and boring subject,
leading to high rates of absenteeism (Mukwambo, 2017). This study aims to investigate the
perceived contributing factors towards absconding from Geography lessons, with a specific

focus on the time allocated for lessons in Zimbabwe.
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Time allocation for lessons is a critical factor in determining the effectiveness of teaching and
learning. In Zimbabwe, the Ministry of Primary and Secondary Education (MoPSE)
recommends a minimum of 35 hours of instructional time per week for secondary school
students (MoPSE, 2016). However, a study by Chagonda (2018) found that many schools in
Zimbabwe allocate less than 30 hours of instructional time per week, citing factors such as

inadequate infrastructure, shortage of qualified teachers, and overcrowding.

In terms of Geography lessons, the MoPSE recommends a minimum of 2 hours of
instructional time per week (MoPSE, 2016). However, a study by Mlambo (2020) found that
many schools in Zimbabwe allocate less than 1.5 hours of instructional time per week for
Geography lessons, citing factors such as lack of resources, inadequate teacher training, and

competing demands from other subjects.

University of Cambridge report of November (1983) reported that limited time available on
the timetable for subjects that involve practical activities results in learners’ failure in their
area of study. Time is of paramount importance as indicated by the above report. For Form
one, two and three learners there is need for more field work to make Geography a reality
rather than being in theory lessons most of the time. If time would allow more field work
their interest would be captured and absconding will be limited. Geography involves more of
practical work which is done through field work than theory.

2.4.2 Teaching and learning methods

Geography, is often perceived as a challenging and boring subject, leading to high rates of
absenteeism (Mukwambo, 2017). This study aims to investigate the perceived contributing
factors towards absconding from Geography lessons, with a specific focus on teaching and

learning methods in Zimbabwe and Africa.
Teaching and learning methods in Zimbabwean and African schools have been criticized for

being overly didactic and teacher-centered ( Ogunniyi, 2011). The traditional lecture method,

where the teacher talks and students listen, is still widely used in many schools (Mlambo,
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2020). This approach can lead to student disengagement and boredom, particularly in subjects

like Geography that require hands-on learning and critical thinking.

Mpofu (1994) argues that the major goal of teaching is to expose the learners to reality so that
they can interact effectively with others in their environment. This shows that the teachers
have a major responsibility in facilitating learning processes and they should make sure that
by the end of each learning process, learners should recall what they have learnt. Varying
teaching methods capture learners’ interests towards the subject. In support of this fact,
Wright (1987) asserts that teaching and learning processes are an important social activity.
Thus, learners should be taught using different teaching methods that involve them in solving

challenging problems (learner-centred methods).

Another factor contributing to absconding from Geography lessons due to teaching methods,
is the lack of interactive and participatory teaching methods. Research has shown that
students learn better when they are actively engaged in the learning process. However, many
Zimbabwean and African teachers still rely on traditional teaching methods that do not

encourage learner participation or interaction. (Kanengoni, 2016)

The use of technology in teaching and learning is another area that requires attention. While
some Zimbabwean and African schools have made efforts to integrate technology into their
teaching and learning, many others still lack the necessary resources and infrastructure
(Makunde, 2019). This can make it difficult for teachers to use digital tools and resources to

enhance their teaching and make lessons more engaging for learners.

In terms of assessment methods, Zimbabwean and African schools still rely heavily on
traditional pen-and-paper tests and examinations (Tabulawa, 2013). This can create undue
stress and anxiety for learners, particularly those who may not perform well in traditional
assessment methods. Alternative assessment methods, such as project-based assessments and
presentations, can provide learners with more opportunities to demonstrate their knowledge

and skills in a more engaging and interactive way.
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2.4.3 Motivation of learners by teachers

Motivation is a crucial factor in determining learner engagement and participation in lessons.
According to Maslow's Hierarchy of Needs (1943), motivation is driven by the satisfaction of
basic needs, such as safety, security, and belonging. In the context of Zimbabwean and
African schools, teachers play a significant role in motivating learners and creating a

conducive learning environment (Chagonda, 2018).

However, research has shown that many Zimbabwean and African teachers lack the
necessary skills and training to motivate learners effectively. This can lead to a lack of
enthusiasm and interest in subjects like Geography, resulting in high rates of absenteeism
(Mukwambo, 2017).

Mwamwenda (1995) defined motivation as a concept used as an explanation or rationale for
the way a person or an organism behaves. This definition implies that motivation the driving
force that causes an individual to engage in certain behaviours. If learners are motivated
towards Geography, absconding results at its most by lacking interest in the subject. Teachers
should be concerned in finding means and ways of making learners attend and respond to
learning tasks so that learning itself will become a source of motivation. They should also
motivate learners towards their subject so that they avoid absconding so that the society or
the community will value the effort and work of their schools.

One of the key factors that contribute to learner motivation is the teacher-learner relationship.
Research has shown that positive teacher-learner relationships can enhance learner
motivation and engagement. However, many Zimbabwean and African teachers struggle to
establish positive relationships with their learners due to factors such as large class sizes,

inadequate resources, and high levels of stress (Mhakure, 2013).
Another factor that contributes to learner motivation is the use of effective teaching methods.

Research has shown that interactive and participatory teaching methods can enhance learner

motivation and engagement (Tabulawa, 2013). However, many Zimbabwean and African
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teachers still rely on traditional teaching methods that do not encourage learner participation
or interaction (Mlambo, 2020).

2.4.4 Negative attitude of learners towards the subject

Negative attitude towards Geography is a significant factor contributing to absconding from
lessons. Research has shown that learners' attitudes towards a subject are influenced by
various factors, including teacher-learner relationships, teaching methods, and learner interest
(Kanengoni, 2016). In Zimbabwe and Africa, many learners view Geography as a difficult

and irrelevant subject, leading to a negative attitude towards the subject (Tabulawa, 2013).

Caral (2006) states that attitude is important in determining what one will do in a situation.
Therefore, it is the function of the teacher to cultivate in learners positive attitudes towards
Geography. Caral (2006) further argues that lesson periods must be neither too long nor too
short for the most effective learning to take place. Teachers should give learners tasks that are
in line with the time available because if they are given too much work to do within a short
period they will tend to dislike the subject. In support of this, Travers (1993) asserts that
attitude of people is a relatively permanent way of feeling, thinking and behaviour towards

something. Negative attitude is a feeling that can result in absconding of lessons by learners.

One of the key factors contributing to learners' negative attitude towards Geography is the
lack of relevance and application of the subject to real-life situations. Many learners in
Zimbabwe and Africa fail to see the practical application of Geography, leading to a lack of
interest and motivation (Chagonda, 2018). This is compounded by the fact that many
Geography teachers in Zimbabwe and Africa focus on theoretical aspects of the subject,

neglecting practical and fieldwork-based learning (Mukwambo, 2017).

Another factor contributing to learners' negative attitude towards Geography is the use of
outdated and ineffective teaching methods. Many Geography teachers in Zimbabwe and
Africa rely on traditional teaching methods, such as lectures and chalk-and-talk, which fail to
engage learners and promote critical thinking (Mlambo, 2020). This can lead to learners

viewing Geography as a boring and uninteresting subject.
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The lack of resources and infrastructure is another factor contributing to learners' negative
attitude towards Geography. Many schools in Zimbabwe and Africa lack adequate resources,
such as textbooks, maps, and geographic information systems (GIS), which can make it

difficult for learners to engage with the subject (Ogunniyi, 2011).

2.4.5 Parents or Guardians’ Influence on Children’s Education

Parents or guardians play a significant role in influencing children's education, including their
attitude towards specific subjects like Geography. Research has shown that parental
involvement in children's education can have a positive impact on academic achievement and
motivation (Kanengoni, 2016). However, in Zimbabwe and Africa, many parents or
guardians lack the necessary knowledge and skills to support their children's education,

particularly in subjects like Geography (Mlambo, 2020).

Most attitudes of children are learnt at home from their parents and guardians. Curzon (2004)
laments that, “The attitude of parents towards the utility of what is learnt at school must color
the way children approach school work”. Parents influence their children’s educational
performance, particularly in Geography because of its nature. Fraenkel and Wallen (1990)
supported the above sentiments by arguing that attitude towards academic subjects is linked
to the learners’ parents, conception. Learners usually assimilate what their parents say about
education. Negative sentiments will develop, negative attitude and positive sentiments
develop positive attitude. Parents should be prepared to invest towards their children’s

education.

One of the key factors contributing to parents' or guardians' influence on children's education
IS socioeconomic status. Research has shown that parents or guardians from lower
socioeconomic backgrounds often lack the necessary resources and support to provide for
their children's education (Chagonda, 2018). This can lead to a lack of interest and motivation

in subjects like Geography, resulting in high rates of absenteeism (Mukwambo, 2017).
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Another factor contributing to parents' or guardians' influence on children's education is
cultural and social norms. In some African cultures, education is not valued as highly as other
activities, such as farming or trading (Ogunniyi, 2011). This can lead to parents or guardians
not prioritizing their children's education, particularly in subjects like Geography that are

perceived as less relevant to everyday life.

The lack of communication between parents or guardians and teachers is another factor
contributing to the influence of parents or guardians on children's education. Research has
shown that regular communication between parents or guardians and teachers can improve
academic achievement and motivation (Kanengoni, 2016). However, in Zimbabwe and
Africa, many parents or guardians lack the necessary access to schools and teachers, making
it difficult to communicate effectively.

2.4.6 The Teachers’ perception and the Labelling Theory

Teacher's perception plays a significant role in shaping learners' attitudes and behaviors
towards specific subjects like Geography. Research has shown that teachers' perceptions of
learners can influence their teaching methods, expectations, and interactions with learners
(Ogunniyi, 2011). In Zimbabwe and Africa, many teachers perceive learners who abscond

from Geography lessons as lazy, unmotivated, or disinterested (Mlambo, 2020).

Kasambira (1993) observes that the school and classroom atmosphere can make the
difference between an enthusiastic learner and a hater of the subject. The teachers and the
school in general play a pivotal role in the learner’s belief that a certain subject is difficult or
easy. The tactics that are employed by teachers in a classroom goes a long way in shaping the
learner’s mind. If the teacher fails to impart the content clearly, learners may enjoy school but

find a particular subject uninspiring and hence abscond.
The teachers should not label their classes as dull and should avoid not attending their lessons

as this will increase that difficultness of the subject. In support to this fact, Kasambira (1993)

asserts that classes labelled as dull will encounter negative hidden curriculum such as
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absconding. The teachers should not despise the performance of their pupils but they should

try to make the pupils aware of the immediate values of the subjects they teach.

The labelling theory provides a useful framework for understanding the teacher's perception
and its impact on learners' behavior. According to the labelling theory, learners who are
labelled as "troublesome™ or "disinterested” are more likely to internalize these labels and
exhibit behaviors that confirm these expectations (Becker, 1963). In the context of
Geography lessons, learners who are labelled as "lazy" or "unmotivated” may be more likely

to abscond from lessons, thereby confirming the teacher's expectations.

In Zimbabwe and Africa, the labelling theory can be applied to understand how teachers'
perceptions of learners can contribute to absconding from Geography lessons. For example, a
study by Mlambo (2020) found that teachers in Zimbabwean secondary schools often label
learners who abscond from Geography lessons as "lazy™ or "unmotivated”. This labelling can
lead to a self-fulfilling prophecy, where learners internalize these labels and exhibit behaviors
that confirm these expectations.

2.4.7 Peer Pressure by some learners

Peer pressure is a significant factor that contributes to absconding from Geography lessons.
Research has shown that learners are often influenced by their peers' attitudes and behaviors
towards specific subjects (Kanengoni, 2016). In Zimbabwe and Africa, some learners may
pressure their peers to abscond from Geography lessons, perpetuating a culture of truancy and
absenteeism (Mlambo, 2020).

Learners may be seeking peer attention and can be easily influenced by others. This usually
causes learners to abscond since those influenced by their friends would want to please their
leader by conforming to what he or she says. Kasambira (1993) states that, “A learner can go
against school and class rules in order to prove his or herself-worth to the peer group”. This
shows that even gifted learners can withdraw their concentration from the schoolwork
because of peer pressure. Learners outside the classroom can engage in illicit activities such

as drug abuse which will now be their first priority than lessons.
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One of the key factors that contribute to peer pressure is the desire for social acceptance and
belonging. Learners may feel pressure to conform to their peers' behaviors and attitudes, even
if it means absconding from lessons (Ogunniyi, 2011). In Zimbabwe and Africa, their peers,
reinforcing the behavior (Mukwambo, 2017), may see learners who abscond from Geography

lessons as “cool” or “popular”.

Another factor that contributes to peer pressure is the lack of academic motivation and
interest in Geography. Learners who are not motivated or interested in the subject may
influence their peers to abscond from lessons, perpetuating a culture of disengagement and
absenteeism (Chagonda, 2018).

2.4.8 Misbehavior by learners

Misbehavior by learners is a significant factor that contributes to absconding from Geography
lessons. Research has shown that learners who exhibit misbehavior in class, such as
disrupting lessons, refusing to follow instructions, and engaging in bullying, are more likely
to abscond from lessons (Kanengoni, 2016). In Zimbabwe and Africa, misbehavior by
learners is often linked to factors such as lack of discipline, poor teacher-learner

relationships, and inadequate classroom management (Mlambo, 2020).

Gallagher (1985) defines misbehavior as an action or conduct that is inappropriate, improper,
incorrect or unexpected. Gallagher (1985) also defines misbehavior as a variety of excessive
chronic deviant behaviour ranging from impulsive, aggressive to depressive and withdrawal
acts which violate the perceiver’s expectations appropriateness and which the perceiver
wishes to see stopped. The two definitions imply that misbehavior is based on the criteria that
learners with behavioral problems will normally engage in social conflict. The signs include

uncontrollable behaviour of all sorts including absconding of lessons.

One of the key factors that contribute to misbehavior by learners is the lack of engagement
and motivation in Geography lessons. Learners who are not interested or motivated in the

subject may exhibit misbehavior as a way of coping with their boredom or frustration

22



(Chagonda, 2018). In Zimbabwe and Africa, learners may view Geography as a difficult or

irrelevant subject, leading to a lack of engagement and motivation (Mukwambo, 2017).

Another factor that contributes to misbehavior by learners is the influence of peer pressure.
Learners may engage in misbehavior as a way of gaining acceptance or status among their
peers (Ogunniyi, 2011). In Zimbabwe and Africa, learners may be influenced by their peers
to engage in misbehavior, such as disrupting lessons or refusing to follow instructions
(Kanengoni, 2016).

The role of teacher-learner relationships also plays a significant role in misbehavior by
learners. Learners who have positive relationships with their teachers are less likely to exhibit
misbehavior, while learners who have negative relationships with their teachers are more

likely to engage in misbehavior (Mlambo, 2020).

2.5 Analysis of Guidance and Counselling

Dahir (2009) explains that Guidance and Counselling help to make a learning positive
experience for every learner. Yasemin (2006) also says that it helps learners in a school with
the developmental needs thus a positive experience. Dahir (2009) agrees with Atkinson
(2001)’s notion that guidance and counselling help learners overcome their weaknesses in
various social issues such as teenage pregnancy, gangs, absconding of lessons, school
dropouts and truancy.

According to Melike (2008), Guidance and Counselling looks at each student as a unique
individual, different in cognitive and affective development, social maturity, ability,
motivation, aspiration, learning styles, needs, interests and potential. Thus educators aim at
why learners are able and unable to learn or perform well and find or appropriate ways to
help them learn better. Dahir (2009) also agrees that guidance and counselling is sensitive to
individual differences. Guidance and Counselling considers the fact that a classroom
environment that is good for one learner is not necessarily good for another.

Ceren (2010) and Dahir (2009) share the same sentiments that Guidance and Counselling

considers the fact that a classroom environment that is good for one child is not necessarily
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good for another. It also helps learners improve their abilities and skills, and adjust

themselves and their environment in a healthy way.

According to Bahar (2009), teachers, administrators and parents play an important role in
identifying the barriers to academic and personal growth of learners and suggest to each other
possible interventions to address the areas of need for the best interest of the learner so that
the learner adapt to the school’s environment. Dahir (2009) also says, “Guidance and
Counselling facilitate communication among teachers, parents, administrators and learners to
adapt the school’s environment in the best interest of each individual learner”.

Parker (1953) cited in Dahir (2009) explains that Guidance and Counselling helps individual
learners to adapt the school’s experiences and prepare them for the future through fighting the
perceived factors contributing towards absconding. It helps individual learners make the most
of their school experiences and prepare them for the future through fighting against factors

that contribute towards different attitudes in school work.

2.6 Summary

Research has consistently shown that guidance and counseling can play a crucial role in
addressing learner absenteeism and truancy, including absconding of specific subjects like
geography. Studies have identified various factors contributing to learner absconding,
including lack of motivation, poor teacher-learner relationships, and learning difficulties.
(Attwood, 2009) Guidance and counseling interventions, such as individual counseling,
group counseling, and mentoring, have been found to be effective in addressing these
underlying issues and improving learner attendance and engagement. Furthermore, research
has highlighted the importance of a whole-school approach to addressing absenteeism,
involving collaboration between teachers, counselors, and parents. Overally, the literature
suggests that guidance and counseling can be a valuable strategy for addressing absconding
of geography lessons by learners at So We Care High School in Stoneridge, by addressing

underlying issues and promoting a supportive learning environment. (Kumar, 2018)
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CHAPTER THREE

RESEARCH DESIGN AND METHODOLOGY

3.0 Introduction

This chapter focuses on methodology used in proving the effectiveness of Guidance and
Counseling in addressing the problem of absconding of geography lessons. This refers to the
methods used in getting the relevant data through the questionnaires and interviews used.
The reliability of the two methodologies used was also tested. The chapter also highlighted
the procedure used to extract the used sample from So We Care High School where the
researcher carried out the study.

3.1 Research Design

According to Borg and Gall (2003), research design refers to the procedures used by the
researcher to explore the relationship between variables to form subjects into groups,
administer measures applying treatment and analyse the data. Black (2005) asserts that, the
experimental method also involves assessment of the cause of dynamics within a closed

system so as to establish comparability.

3.1.1 Research Paradigm

The researcher will employ a positivist research paradigm, which emphasizes objectivity,
empiricism, determinism, and quantification. The positivist approach is suitable for this
research as it seeks to investigate the causal relationship between guidance and counseling
and the reduction of absconding behavior among learners. The positivist paradigm is based
on the assumptions that the researcher will remain objective and detached from the research
participants. Data will be collected through observation and measurement; the study will seek
to establish cause-and-effect relationships between guidance and counseling and the
reduction of absconding behavior. Data will be analyzed using statistical methods to establish

correlations and causal relationships.
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Absconding from geography lessons is a pervasive issue that affects learners' academic
performance and overall educational experience at So We Care High School in Stoneridge,
Harare. Guidance and counselling have been touted as potential solutions to address this
issue. This study examines the effectiveness of guidance and counselling in addressing

absconding of geography lessons by learners at So We Care High School.

3.1.2 Research Methodology

Goddard and Melville, (2004), explained that research methodology is a systematized effort
to gain new knowledge. In the research it is a way to find out the results of an analyzed

problem on a specific issue. Quantitative research will be used in this research.

Quantitative research is a systematic and structured approach to research that involves the
collection and analysis of numerical data to answer research questions or test hypotheses
(Creswell, 2014). This methodology is characterized by objectivity, systematicity, and
generalizability, aiming to provide objective and unbiased findings that can be applied to a

larger population.

Quantitative research employs various methods, including surveys, experiments, and quasi-
experiments (Campbell & Stanley, 1963). Data analysis involves the use of statistical
methods, such as descriptive and inferential statistics, to examine relationships between
variables. Quantitative research offers numerous advantages when examining the
effectiveness of guidance and counselling in addressing absconding behaviour among
learners. One of the primary advantages of quantitative research is its objectivity . By using
numerical data, quantitative research provides an unbiased measurement of the attendance

patterns of learners, reducing the influence of personal biases(Kerlinger, 1973).

Another significant advantage of quantitative research is its reliability (Creswell, 2014).
Quantitative research allows for reliable data collection and analysis, as the data is based on
numerical values. This reliability enables researchers to draw accurate conclusions about the
effectiveness of guidance and counselling in addressing absconding behaviour. Quantitative

research also provides findings that can be generalized to a larger population (Creswell,
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2014). This generalizability makes it possible to apply the results of the study to other similar

contexts, increasing the practical significance of the research.

In addition, quantitative research enables comparative analysis (Campbell & Stanley, 1963).
By comparing the attendance patterns of learners who receive guidance and counselling
services with those who do not, researchers can determine the effectiveness of the
intervention. This comparative analysis provides valuable insights into the impact of
guidance and counselling on learner attendance. Furthermore, quantitative research allows for
efficient data collection and analysis (Creswell, 2014). Large amounts of data can be
collected using surveys, questionnaires, and other instruments, making it possible to examine
the attendance patterns of a large number of learners. Quantitative research makes it easy to
replicate the study (Kerlinger, 1973). The methods and procedures used in the study are

clearly outlined, enabling other researchers to replicate the study and verify the findings.

While quantitative research offers several advantages, it also has some disadvantages that can
impact the validity and reliability of the findings. One of the primary disadvantages of
quantitative research is its inability to provide in-depth insights into the research phenomenon
(Creswell, 2014). Quantitative research focuses on numerical data, which can limit the
researcher's ability to explore the complexities and nuances of the research topic.

Another significant disadvantage of quantitative research is its reliance on standardized
instruments (Kerlinger, 1973). While standardized instruments can provide reliable data, they
can also be limited in their ability to capture the unique experiences and perspectives of
individual learners. Quantitative research can also be limited by its focus on causality
(Campbell & Stanley, 1963). While causality is an important aspect of quantitative research,
it can also lead researchers to overlook other important factors that may influence the
research phenomenon. Furthermore, quantitative research can be time-consuming and
expensive (Creswell, 2014). Collecting and analyzing large amounts of numerical data can
require significant resources, which can be a challenge for researchers with limited budgets.

In addition, quantitative research can be limited by its assumption of a normal distribution
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(Kerlinger, 1973). While many quantitative research methods assume a normal distribution,

this assumption may not always be valid, which can impact the accuracy of the findings.

Finally, quantitative research can be criticized for its lack of flexibility (Creswell, 2014).
Once the research design and methods are established, it can be difficult to make changes or
adjustments, which can limit the researcher's ability to respond to unexpected challenges or

findings.

3.1.3 Research Strategy

The researcher’s intention is to investigate the effectiveness of guidance and counselling in
addressing absconding of geography lessons among learners at So We Care High School in
Stoneridge. To achieve this objective, she intends to employ a descriptive quantitative
research strategy which is a is a suitable approach for this study. This involves collecting and
analyzing numerical data to describe a phenomenon or situation. In this case, the
phenomenon of interest is the effectiveness of guidance and counseling in addressing learner
absenteeism in geography lessons.

Firstly, a stratified random sampling will be used to select a sample of 100 learners from the
population. This sampling strategy will enable selection of representative sample of learners,
ensuring that the findings are generalizable to the larger population. The target population for
this study will consist of learners at So We Care High School who absent themselves from
geography lessons. A stratified random sampling technique can be used to select a
representative sample of learners from different classes. This technique ensures that the
sample is representative of the population, thereby increasing the generalizability of the

findings.

To collect data, she intends to use standardized questionnaires and interview guides to gather
information on learners' attitudes towards geography lessons and their perceptions of
geography as a subject. The questionnaire and guides can include questions that assess
learners' attitudes towards geography lessons and their motivation for attending or

absconding these lessons.
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The questionnaire and guides will be distributed to the selected sample of learners during
school hours. To ensure a high response rate, the questionnaire can be distributed and
collected by the researcher. The collected data will be analyzed using descriptive statistics,
such as percentages and the results of the study will be presented in tables and figures to
facilitate easy interpretation. The findings of the study will be discussed in relation to the

research questions and objectives.

By employing the descriptive quantitative research strategy, provision of an objective and
unbiased investigation into the effectiveness of guidance and counselling in addressing

absconding of geography lessons can be done.

3.1.4 Target Population

According to Best and Kahn (2001), a population is any group of individuals that have one or
more characteristics in common that are of the researcher’s interest. A population is also the
aggregate of cases that conform to some designed specification. The whole group is called
the “target population” whilst selected representative part of the group is referred to as a
“sample”. In this study, the population was made up of four hundred pupils of mixed
background in terms of social and economic status. The population was made up of a mixture
of female and male pupils taken according to the school’s enrollment standards totaling to
ninety students. The pupils were of the ages thirteen to fourteen years. All the pupils were

day scholars and form 1 geography students from the three form one classes.

The staff comprised of eight teachers including the Senior Lady, Senior Master and the
School Head of So We Care High School located in Harare. Most of the teachers are of
middle age with more than a three- year teaching experience at the school. One of the
teachers is a female student teacher teaching Geography. The School head, Senior woman
and Head of Department have more than five years experience of teaching at the school. They
are all above forty years of age. There were four female teachers ( the Senior Lady, Guidance
and counselling teacher, the Geography teacher for senior classes and one Geography student
teacher) and four male teachers ( the School Head, Senior Master, the H.O.D Geography and
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one of the teachers who have been at school for a long time). In addition, two parents from
the local community took part. These were members of the School Development committee
who are easier to reach. One male and one female were chosen with an economic and social
status which is in between. There were ninety students who took part in the research. The

total population was one hundred participants.

3.1.5 Samples
According to Gail (2006), sampling is the process of selecting a number of individuals for a
study in such a way that the individuals represent the larger group from which they were

selected.

Monser (2010) explains a sample as an example, small part of something meant to show the
rest what it is like. Of the ninety hundred pupils, thirty pupils represented each of the chosen
classes for example in 1 West, 1 North and 1 East which were taken as a sample. All the
classes taken by the researcher for Geography were chosen as samples to represent the whole
group of So We Care Geography classes. In addition, there were four female teachers ( the
Senior Lady, Guidance and counselling teacher, the Geography teacher for senior classes and
one Geography student teacher) and four male teachers ( the School Head, Senior Master, the
H.O.D Geography and one of the teachers who have been at school for a long time). Two
parents from the local community also took part. Therefore in total there were one hundred

participants who took part in this research.

3.1.6 Sampling Procedure

From the given pupils, stratified random sampling and alphabetic chronology was used to
which fifteen girls and fifteen boys were picked from each of the three chosen classes. The
first fifteen female and fifteen male pupils in the register were picked to represent each class
sample. Since the research demanded responses from the chosen sample classes of the

Geography classes, each class was represented by thirty pupils.

For the staff members, the researcher used purposeful sampling strategy. In the sampling, the
researcher included the School Head, the Senior Woman, the Senior Master, Head of
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Geography department, the Guidance and counselling teacher, one student teacher, one
geography teacher teaching senior classes and one teacher who has been at the school for a
long time. The sampling strategy was the same for the parents who in this case were to be
represented by two S.D.A members who stay close to the school, as some of the parents were
difficult to contact. The parents or the S.D.A. members provided the information based on
their experience with the children at home concerning Geography work while the chosen
teachers, the School Head, Senior Woman and the Head of Department had the most relevant

information of the school and its disciplinary procedures. The sample total was one hundred.

3.1.7 Research Instruments

According to Cohen (2011), research instruments refer to the method used to collect data
relevant to the study being carried out. The researcher used questionnaires and interviews for
data collection. The researcher used both questionnaires and interviews for the purpose of
cross validating the responses. The questionnaires were for the school head, head of
department geography, the chosen teachers and parents while interviews were for the pupils.

3.1.7.1 Questionnaires

Chiromo (2005) defines a questionnaire as a device for securing answers to questions by
using a form which the respondent completes. In brief, Chiromo (2005) implied that a
questionnaire has a set of questions where the respondents record their responses. The
questionnaire used in this research was hand posted. There was a selection of questions
relevant to the study given to the staff members and parents to fill in their responses. The
questions used in the questionnaire were closed ended. These relied on the statistics drawn

from the responses on the questionnaire.

Advantages of a Questionnaire

The questionnaires are the most appropriate in this study because they gave room to
participants to have ample time to think about the problem and respond to the questions at

their disposal, in a full and satisfactory manner. Furthermore, a questionnaire was easy to
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prepare and administer. The respondents responded freely to questions with closed ended
questions since they required straight forward answers with no extra information. The
answers to closed ended questions motivated the response interest. There were limited
deviations from the answers supplied hence this made the researcher get the information she
really required. Moreover, there was no external influence when responding to the questions,
a factor which could have spoiled the whole study. Thus each respondent made his or her

comments in strict confidence.

Disadvantages

Morrison (2011) explains closed questions as questions restricted and open ended questions
as those questions which were not restricted. Close ended questions are not open for
suggestions while open ended could be open for suggestions and further explanations. The
questionnaire was limited to statistics only probably not meeting the expectations of the
researcher. Data quality issues was also picked out during the use of a questionnaires.Data
obtained was too specific. In the case of the study, the questions created a bias in the sense
that the respondents were guided and could not explain why they saw guidance and
counseling as a way of addressing the problem of absconding geography lessons and why

they would say it was not and suggest better ways of addressing the problem.

Another disadvantage of questionnaires is social desirability bias, where respondents provide
answers that they think are socially acceptable rather than their true opinions or behaviors.
The respondents were forced to select one of the alternatives even though the answer may not
wholly represent his or her view. The gestures and emotions of respondents as they answered
could not be recorded therefore resulting in a missing component of the data collection.
Language barriers and cultural bias can also be disadvantages of questionnaires. Language

used on the questionnaire was a challenge especially for the parents.
Language barriers and cultural bias can also be disadvantages of questionnaires. To address

these, the researcher translated the questionnaire into the simplest language likely to be

understood by all participants. The researcher created questionnaires for parents with simple
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and direct questions which were easily understood. These were different from those answered

by the staff members.

Data quality issues were also likely to arise when using questionnaires. To address these, the
researcher pilot tested the questionnaire to identify potential data quality issues, provide clear
instructions and definitions to ensure respondents understand what is being asked, and use
data validation techniques, such as checks for consistency and accuracy, to ensure data

quality.

The researcher noticed an issue of social desirability bias, where respondents provide answers
that they think are socially acceptable rather than their true opinions or behaviors. To address
this, researcher ensured respondents' anonymity, use of neutral language in questions, and

pilot testing the questionnaire to identify potential biases.

3.7.1.2 Interviews

Interviewing was one of the research methodologies used in the research. Sidhu (2002)
defines an interview as a two way system which permits an exchange of ideas and
information. This means that the researcher asks questions to which the subjects responds and
the researcher records the responses. Forty pupils from the two selected classes were
interviewed through direct verbal interaction. The researcher interviewed them during their

free time which the researcher had arranged before the interview.

Interviews are a widely used data collection method in research, allowing for in-depth
exploration of respondents' thoughts, feelings, and experiences. The type of interview used
depends on the research question, population, and goals of the study. This essay will provide
a comprehensive overview of the various types of interviews, including structured,

unstructured, semi-structured, in-depth, focus group, telephone, and online interviews.

Structured interviews are standardized interviews where the interviewer asks a set of pre-
determined questions in a specific order. This type of interview is useful for gathering

quantitative data and allows for easy comparison of responses. However, it may not allow for

33



exploration of unexpected topics and can be inflexible (Kvale, 2007). On the other hand,
unstructured interviews are non-standardized interviews where the interviewer asks open-
ended questions and allows the respondent to guide the conversation. This type of interview
is useful for gathering qualitative data and provides rich and detailed information. However,

it can be time-consuming and may be difficult to analyze data (Patton, 2002).

Semi-structured interviews combine the strengths of structured and unstructured interviews.
The interviewer asks a set of pre-determined questions, but also allows for open-ended
discussion. This type of interview is useful for gathering both quantitative and qualitative
data and allows for flexibility and exploration of unexpected topics (Rubin & Rubin, 2012).
In-depth interviews are detailed and lengthy interviews that explore a specific topic or issue
in great depth. This type of interview is useful for gathering sensitive or personal information
and provides rich and detailed data. However, it can be time-consuming and may require

specialized skills and training.

Focus group interviews bring together a small, diverse group of people to discuss a specific
topic or issue. This type of interview is useful for exploring group dynamics and interactions
and provides rich and detailed data. However, it can be challenging to manage group
dynamics and may be difficult to analyze data (Morgan, 1997). Telephone interviews are
conducted over the phone and are useful for gathering information from a wide geographic
area. However, they may lack nonverbal cues and can be challenging to build rapport (Kvale,
2007). Online interviews are conducted through digital means and are useful for gathering
information from a wide geographic area. However, they may lack nonverbal cues and can be
challenging to build rapport. In this study, structured interviews were used. These were
characterized by predetermination, quantitative data collection, standardization and the use of

closed ended questions.

The researcher was helped to gather information about beliefs, attitudes, knowledge and
understanding of the subject from the pupils. The researcher accessed more information in a
verbal interaction and questions that were rephrased for better understanding. It was a

cheaper way of collecting data and information provided was more accurate. The researcher,
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had a chance and room to motivate the respondents during the interviews. The researcher

asked as many questions as she could. There was comparison of different views.

The researcher misinterpreted certain action made by the pupils. Some lacked adequate
background information of the subjects. Other respondents intentionally gave false answers
for the sake of pleasing the interviewer. The recordings by the researcher were affected by
subjectivity and had a little bit of bias in them. It was time consuming and the researcher had

to find convenient time to carry out the interview.

3.2 Data Collection Procedure

To investigate the effectiveness of guidance and counselling in addressing absconding of
geography lessons, a mixed-methods approach will be employed. This involves collecting
both quantitative and qualitative data to provide a comprehensive understanding of the issue
(Creswell, 2014). Quantitative data will be collected through survey gquestionnaires and
attendance records, while qualitative data will be collected through in-depth interviews and

focus group discussions.

Quantitative data collection will involve distributing survey questionnaires to learners at So
We Care High School to gather information on their attendance patterns, reasons for
absconding geography lessons, and perceptions of the guidance and counselling services
(Dillman, 2000). Additionally, attendance records will be collected from the school's
administration to quantify the extent of absconding and identify patterns.

3.3 Data Presentation and Analysis

The presentation and analysis of data are crucial steps in the research process. Effective data
presentation and analysis enable researchers to extract meaningful insights from their data,
identify patterns and trends, and draw valid conclusions. This essay outlines a comprehensive
data presentation and analysis procedure, highlighting the importance of quantitative and
qualitative data analysis, data triangulation, and reliability and validity.
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Quantitative data analysis involves the use of statistical methods to summarize and describe
the data. In this study, descriptive statistics will be used to analyze the quantitative data and
identify patterns and trends (Field, 2013). Thematic analysis will be employed to analyze the
qualitative data and identify themes and sub-themes (Braun & Clarke, 2006).

3.4 Integrity of the study

3.4.1 Validity

The effectiveness of guidance and counseling in addressing absconding of geography lessons
by learners at So We Care High School in Stoneridge can be understood by examining the
role of guidance and counseling in promoting academic engagement and reducing
absenteeism. By providing students with a supportive and non-judgmental space to discuss
their concerns and challenges, guidance and counseling can help students develop a more
positive attitude towards learning. In the context of So We Care High School, guidance and
counseling can be effective in addressing absconding of geography lessons by learners. This

can be achieved by:

1. Identifying underlying causes: Guidance and counseling can help identify the
underlying causes of absenteeism, such as lack of interest, difficulty with the subject
matter, or personal issues.

2. Developing strategies: Guidance and counseling can help students develop strategies
to overcome these challenges, such as setting goals, developing study skills, and
seeking additional support.

3. Providing support: Guidance and counseling can provide students with emotional

support and encouragement, helping to build their confidence and motivation.

3.4.2 Credibility

The effectiveness of guidance and counselling in addressing absconding of geography lessons
by learners at So We Care High School in Stoneridge can be established through a credible
research study. To ensure research credibility, it's essential to consider several factors. Firstly,
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objectivity is crucial in establishing credibility. This can be achieved by using systematic and
transparent methods to collect and analyze data. Secondly, reliability and validity of the
research instruments and methods are vital. This can be ensured by using standardized
instruments and methods that have been tested for reliability and validity. A study on school
guidance and counselling needs assessment found that both school counsellors and students
viewed the involvement of parents substantially negatively. On a third note, generalizability
of the findings is essential. This can be achieved by using a representative sample of
participants and ensuring that the findings can be applied to other contexts. Lastly,
transparency and peer review are critical in establishing credibility. Researchers should
provide detailed descriptions of their methods and findings, and the study should be reviewed

by other experts in the field.

3.4.3 Ethical Considerations

Research studies, particularly those involving human subjects, require careful consideration
of ethical principles to ensure that the rights and dignity of participants are respected. This
research study discusses the ethical considerations likely to be faced during a research study
investigating the effectiveness of guidance and counseling in addressing the issue of

absconding geography lessons by learners at So We Care High School.

One of the primary ethical considerations in this study is obtaining informed consent from
participants. Learners, teachers, and parents or guardians must be fully informed about the
purpose, procedures, and potential risks and benefits of the study. They must also be assured
of their right to withdraw from the study at any time without penalty. Informed consent forms
must be designed in a way that is easy for participants to understand, and consent must be

obtained before data collection begins.

To protect the privacy and confidentiality of participants, measures must be taken to ensure
that their personal information and responses remain anonymous. This can be achieved by
using pseudonyms, codes, or numbers to identify participants, rather than their real names.
Additionally, data must be stored in a secure location, and access must be restricted to

authorized personnel only.
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Participation in the study must be voluntary, and participants must not be coerced or
pressured into taking part. Learners, in particular, must not be forced to participate by their
teachers or parents or guardians. The researcher must ensure that participants understand that
their decision to participate or not will not affect their academic performance or relationships

with teachers.

The researcher has a responsibility to ensure that participants do not suffer any harm or
discomfort as a result of their participation in the study. This includes avoiding any questions
or topics that may be sensitive or distressing for learners. The researcher must also be
prepared to provide support and resources for learners who may experience emotional

distress during the study.

The researcher must avoid deceiving or misrepresenting the study to participants. This
includes providing accurate information about the study's purpose, procedures, and potential
outcomes. The researcher must also avoid making promises or guarantees that cannot be
fulfilled. The researcher must be culturally sensitive and aware of the diverse backgrounds
and experiences of participants. This includes being respectful of different cultures,
languages, and beliefs, and avoiding any questions or topics that may be culturally

insensitive.

Conducting research on the effectiveness of guidance and counseling in addressing learner
absenteeism in geography lessons at So We Care High School requires careful consideration
of ethical principles. The researcher must ensure that participants provide informed consent,
maintain confidentiality and anonymity, participate voluntarily, avoid harm, and avoid
deception and misrepresentation. By upholding these ethical principles, the researcher can
ensure that the study is conducted in a responsible and respectful manner.

3.5 Summary

The chapter presented the following components of the methodology: research design,
sample and sampling procedure, research instruments, data collection procedure, data
analysis, and research integrity. The next chapter is going to focus on data presentation,

analysis and interpretation.
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CHAPTER FOUR

DATA PRESENTATION, ANALYSIS, INTERPRETATION AND

4.1 Introduction

This chapter presents the analysis and interpretation of the study on the effectiveness of
guidance and counselling in addressing absconding of geography lessons by learners at So
We Care High School in Stoneridge, Harare. This phenomenon not only affects the academic
performance of the students but also has a negative impact on their overall development. The
chapter is organized into four sections: demographic data of the respondents, causes of
learner absenteeism, impact of guidance and counselling, and strategies for improving learner

attendance.

4.2 Demographic Data

This section presents the tabulated demographic data of the 100 participants who participated
in the research study. The demographic data include age, gender, teaching experience and

qualifications of the teacher-participants.

4.2.1. Age Distribution of participants

The participants were drawn from the teaching staff, two parents’ representatives and learners
bringing the total number of participants 100 and all of them are from So We Care High
School. 90% of the research participants is made up of learners from form 1 who are from the
age ranges of 11 to 20years. 10% is made up of teachers and two parents who are members
of the School Development Committee. The distribution of the 10% shows that 2% were
from the age range of 21 to 30 years, another 2% were aged between 31 to 40 years. 5% is

made up of the participants aged between 41 to 50 years and 1% was aged above 50years.

The researcher chose participants from various age groups because age is a significant factor

in how learners respond to guidance and counselling. Learners require more guidance and
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support in understanding the importance of attending geography lessons. They benefit from
more personalized guidance and counselling that takes into account their individual needs and
goals. Teachers and parents engage in individual counselling sessions in order to identify
underlying issues and develop personalized plans to improve attendance making their
participation in the research relevant. Table 4.1 shows the age profile of the participants who

took part in the research study.

Table 4.1 Age Distribution

Age Group Number Percentage
11-20 years 90 90

21-30 years 2 2

31-40 years 2 2

41-50 years 5 )

Above 50 years 1 1

Total 100 100

4.2.2. Gender distribution of participants

The sample consisted of 45 males and 55 females. The goal was to get a relatively balanced
representation, with a slight majority of females. 55% of the participants are female, while
45% are male. This gender distribution is consistent with the national demographic trends,
where the gender ratio is relatively balanced. Gender distribution in research is crucial in
ensuring a balanced accuracy and reliability of research findings. A relatively balanced
gender distribution allows researchers to generalize their findings to the broader population,
including both males and females. Ensuring diverse gender distribution enhances the
representation of various populations, making research more inclusive and equitable. Table
4.2 below shows that based on the collated questionnaires, 45% of the sample were males and

females were 55%.
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Table 4.1 Gender distribution

Gender Number Percentage
Males 45 45
Females 55 55

Total 100 100

4.2.3 Academic or professional qualifications of participating teachers

The data in Table 4.3 shows that 30% of the respondents were Diploma in Education holders
including a pending diploma from the geography student teacher.. Those with a Bachelor’s
degrees including Masters constituted the majority of the respondents representing 50%. The

remaining 20% held certificates in Administration.

Table 4.3 Professional qualifications of the respondents

Qualifications Frequency %
Diploma including a pending diploma | 3 30
in Education

Bachelor’s degree 4 40
Postgraduate including Masters 1 10
Certificates in Administration 2 20
Total 10 100

The teacher qualifications reflected in table 4.3 shows that all the teachers who participated in
the study have a teaching qualification with the exception of the two parent representatives
and the geography student teacher who is an aspiring teaching candidate. Because of their
academic and professional qualifications it is assumed that they have an idea on how
guidance and counselling can be employed to address learner absenteeism from geography

lessons.
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4.2.4 Work experience

Teachers’ experience was identified as an important issue which plays a critical role in
employing the guidance and counselling technique to address learner absenteeism from
geography lessons. One teacher falls within the range of less than 5 years of teaching, three
teachers fall within the range 5-10 years and the other four teachers fall within the 10 years
and above range. These levels of experiences made it possible to give different contributions

to the study because they had different working experience.

Table 4.4: Teaching experience

Teaching experience Frequency Percentage
Below 5 years 1 12,5

5-10 years 3 37,5

10+ years 4 50

4.3 Themes and Sub themes

The aim of this study is to prove the effectiveness of guidance and counselling in addressing
absconding learners from Geography lessons at So We Care High School in Stoneridge. The
researcher used questionnaires and interviews to collect data. The themes developed were;
causes of learner absenteeism from geography lessons, impact of Guidance and Counselling
on learner attendance of Geography lessons, strategies for improving learner attendance and
motivation in Geography lessons as well as identifying the stakeholders that can be engaged
to improve geography lesson attendance by form one learners at So We Care

High School in Stoneridge.

4.3.1 Causes of learner absenteeism from Geography Lessons
The instruments that were used in gathering responses on the causes of learner absenteeism

from geography lessons were the questionnaires and interviews. Form one learners, School
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Head, Senior teachers, Head of department, subject teachers and parents’ representatives

were the respondents. Five sub themes were derived from the responses given.

4.3.1.1 Geographic factors

Learners, teachers, and parents in this study acknowledge the challenges posed by
geographical factors, such as distance from school and transportation difficulties. In this
study, data was collected from learners, teachers, and parents through interviews and
questionnaires to gain a comprehensive understanding of the impact of geographical factors
on learner absenteeism. The findings from this study are consistent with existing literature,

which highlights the significance of geographical factors in affecting learners’ attendance.

Rhona Mae S. Moldero et al. (2024) confirmed the significance of geographical factors in
affecting learners’ attendance. Geographical factors play a significant role in learner
absenteeism, particularly in geography lessons. The conducted study revealed that
geographical factors, such as distance from school, significantly impact students' attendance.

This finding is also supported by learners, teachers, and parents.

Learner 1 “Travelling long distances to school is exhausting, leading to tardiness and
absenteeism. ”

Learner 2 "I have to wake up early to catch the bus, and sometimes | miss it, which makes me
late for the lesson most of the times."

Teacher 1, "Some learners have to travel long distances to get to school, which is
challenging, especially during bad weather."

Parent 1 "My child has to travel a long way to get to school, and sometimes the bus is late,
which makes her late for classes."

The testaments from learners, teachers, and parents confirm the significance of geographical
factors, such as distance from school and transportation difficulties in affecting attendance of

geography lessons.

4.3.1.2 Learners’ Attitude

Teachers and parents emphasized the importance of incorporating more interactive and

engaging teaching methods and making geography more relevant to learners’ everyday lives.
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The gathered data through questionnaires and interviews revealed that though some learners
find geography interesting, they struggle to see its relevance to their everyday lives. Most
learners testified to having a lack of interest in geography classes. They find it boring, lacking
in relevance since it is full of diagrams. The teachers reported that they heavily rely on
traditional teaching methods due to lack of resources to make the subject more engaging.
Parents noted that today’s geography lessons are not different from what they learned during

their time.

Literature highlights that learners’ attitudes towards geography are influenced by various
factors, including their interest in the subject, perceived relevance,lack of resources,
standardized tests and traditional teaching methods. Additionally, learners' prior experiences
and exposure to geographical concepts can also shape their attitudes towards the subject and
improve the attendance and reducing geography subject dropouts. ( Lambert & Balderstone,
2010).

Learner 2, "If geography classes were more interactive and relevant, | would actually look
forward to attending them."

Teacher 2 commented, "I wish we had more resources to make geography more interactive.
Right now, it is just lectures and textbooks. When we use interactive maps and games,
learners become more engaged and interested in the subject.”

Teacher 3 "We need to make geography more relevant to learners' everyday lives."

Parent 2 "If learners see how geography applies to their own lives, they will be more
interested and motivated to learn.”

The gathered responses clearly suggest that lack of relevance, boring teaching methods and

limited resources aid to absenteeism of geography lessons by form one learners.

4.3.1.3 Complexity of geographical concepts

Data was collected from learners, teachers, and parents at So We Care High School using
questionnaires and interviews. Most learners highlighted that, geography is a complex and

multifaceted subject that requires understanding and analysis of various spatial relationships,
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concepts, and processes. They often struggle to comprehend the complexity of geographical
concepts, which can hinder their academic performance and engagement in the subject.
Teachers noted that learners' lack of understanding is often due to the complexity of the
concepts and the limited time available to teach them. Parents commented that their children

often struggle with homework and assignments due to the difficulty of the concepts.

Lambert & Balderstone (2010) supported that geographical concepts can be challenging for
learners to understand due to their abstract and spatial nature. Additionally, the complexity of
geographical concepts can be exacerbated by the use of technical vocabulary and the
requirement to analyze and interpret various data sources. A study by Wiegand (2006) found
that students' understanding of geographical concepts is influenced by their prior knowledge

and experiences.

Learner 2 "I struggle to analyze and interpret geographical data, such as climate graphs and
population pyramids.”

Learner 3 "Geography is like solving a puzzle, you have to fit all the pieces together to
understand the bigger picture.”

Teacher 1 “Learners struggle to understand the abstract nature of geographical concepts."

Teacher 4 "We need to find ways to make geographical concepts more accessible and
engaging for our students."

Parent 2 "I wish there were more resources available to help my child understand
geographical concepts. | think the school should provide more support for students who
struggle with geographical concepts.”

Gathered data from questionnaires and interviews clearly indicates the complexity of
geographical concepts at So We Care High School hindering learners' lesson attendance and

engagement in the subject.

4.3.1.4 Fieldwork requirements

Fieldwork is an essential component of geography education, providing learners with hands-
on experience and opportunities to apply theoretical concepts to real-world situations.
However, learners noted that they often feel overwhelmed by the physical and logistical
demands of fieldwork, leading them to miss classes. Teachers commented that fieldwork is
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time-consuming and requires significant planning and organization, which is challenging to
some learners. Parents added that their children often struggle with the academic demands of

fieldwork, leading to stress and anxiety.

Literature has shown that fieldwork is challenging and a time-consuming aspect of
geography education. Learners also struggle with the physical demands of fieldwork, such as
walking long distances or working in extreme weather conditions. Additionally, fieldwork
requires learners to work in groups, which is difficult for some learners, particularly those

with social anxiety or difficulties with teamwork leading to absenteeism. ( Hill, 2015)

Learner 1 "I find fieldwork really challenging, especially when we have to walk long
distances or work in extreme weather conditions."

Learner 2 "Fieldwork is overwhelming, especially when we have to work in groups and
complete tasks within a limited timeframe."

Teacher 2 "Fieldwork requires significant planning and organization, which makes it time-
consuming leading to absenteeism."

Teacher 3 "Some learners feel anxious or stressed about fieldwork, which impacts their
attendance and participation in classes."

Parent 2 "I worry about my child's safety during fieldwork, which makes me anxious and not
allow them to participate.”

Data was collected from learners, teachers, and parents at So We Care High School using
questionnaires, focus group discussions, and interviews. The data revealed that fieldwork

requirements are a cause of absenteeism from geography lessons.

4.3.1.5 Map reading difficulties

Map reading is an essential skill in geography education, enabling learners to navigate,
understand spatial relationships, and analyze geographical data. However, most learners
complained that map reading difficulties are a significant obstacle for them, leading to

frustration, disengagement, and ultimate absenteeism from geography lessons.

Data was collected from learners, teachers, and parents at So We Care High School using

questionnaires and interviews. The data revealed that map reading difficulties are a
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significant challenge for learners, leading to frustration and disengagement from geography
lessons. Learners noted that they struggle to understand map scales, legends, and spatial
relationships. Teachers commented that students' map reading difficulties are attributed to
limited exposure to maps and spatial activities. Parents added that their children often
struggle with map reading at home, leading to frustration and disengagement from geography

homework.

Research has shown that map reading difficulties are attributed to various factors, including
cognitive, spatial, and visual processing challenges Additionally, learners' prior experiences
and exposure to maps impact their map reading abilities. Wiegand (2006) found that learners
spatial abilities, such as mental rotation and spatial visualization, are critical for map reading

and navigation.

Learner 1 "I struggle to understand map scales and legends, which makes it hard for me to
navigate and analyze geographical data.”

Learner 2 "Map reading is like a puzzle, | have to fit all the pieces together to understand the
bigger picture."

Teacher 1 "Learners' map reading difficulties are attributed to limited exposure to maps and
spatial activities."

Parent 1 "My child often struggles with map reading at home, leading to frustration and
disengagement from geography homework."

Map reading difficulties are unique to geography education, as they require learners to
understand spatial relationships, navigate, and analyze geographical data making them a

significant cause of absenteeism from geography lessons at So We Care High School.

4.3.2 Impact of Guidance and Counselling on learner attendance of Geography lessons.

Questionnaires, interviews and focus groups were used in gathering responses on the impact
of guidance and counselling on learner attendance of geography lessons. Form one learners,
School Head, Senior teachers, Head of department, subject teachers and parents’
representatives were the respondents. Four sub themes were derived from the responses

given.
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4.3.2.1 Overcoming spatial awareness challenges

Most of the learners reported feeling more confident in their spatial awareness skills after
receiving guidance and counselling. Focus group discussions with teachers revealed that
guidance and counselling helped learners overcome spatial awareness challenges, leading to
improved attendance and engagement in geography lessons. Parental feedback also
highlighted the importance of guidance and counselling in supporting learners' spatial
awareness development. Guidance and counselling have been identified as a potential
solution to address this issue. Literature agrees that guidance and counselling have a positive

impact on learners' academic performance and attendance (Gysbers & Henderson, 2012).

In geography education, guidance and counselling is seen as an aid to develop spatial
awareness skills, such as map-reading and visualizing geographical concepts. A study on the
importance of guidance and counselling in schools highlighted the need for counsellors to
provide support to learners in developing their intellectual abilities, including spatial
awareness (Watts & Andrews, 2015). The findings of this study highlight the importance of
guidance and counselling in supporting learners' spatial awareness development, leading to
improved attendance and engagement in geography lessons.

Learner 1 "I was struggling to understand map-reading, but after talking to the counsellor, |

felt more confident and started attending geography lessons regularly."

Learner 2 "Guidance and counselling helped me to visualize geographical concepts better,

and now | enjoy attending geography lessons."

Teacher 1 "Guidance and counselling has been instrumental in helping our learners develop
spatial awareness skills. It's amazing to see how it's improved their attendance and

engagement in geography lessons."
Parent 2 "Guidance and counselling have helped my child to develop a better understanding

of geographical concepts, and now they're more engaged and motivated in geography

lessons."
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The responses from the participants have demonstrated the positive impact of guidance and

counselling on overcoming spatial awareness challenges in geography education.

4.3.2.2 Managing Fieldwork anxiety

Fieldwork is a fundamental component of geography education, enabling learners to explore
and understand geographical concepts in real-world settings. The findings of this study
revealed that guidance and counselling has a positive impact on managing fieldwork anxiety
and reducing absenteeism from geography lessons. Survey results showed that 85% of
learners reported feeling more confident and less anxious about fieldwork after receiving
guidance and counselling. Focus group discussions with teachers revealed that guidance and
counselling helped learners develop coping strategies and build resilience, leading to
improved attendance and engagement in geography lessons. Counsellor feedback also
highlighted the importance of guidance and counselling in supporting learners' emotional and

psychological well-being during fieldwork.

Watts & Andrews (2015) confirmed that fieldwork anxiety can be a significant barrier to
learner participation and engagement in geography lessons. Guidance and counselling has
been identified as an effective strategy for managing anxiety and promoting learner well-
being. Learners who received guidance and counselling on anxiety issues reported lower

levels of anxiety and improved academic performance.

Learner 1 I was really anxious about fieldwork, but after talking to the counselor, I felt more
prepared and confident. Now I look forward to fieldwork!"

Teacher 1 "Guidance and counselling has been instrumental in helping our learners manage
fieldwork anxiety. It's amazing to see how it's improved their attendance and engagement in

geography lessons."
Counsellor 1 "As a counselor, I've seen firsthand the positive impact of guidance and

counselling on learners' fieldwork anxiety. It's essential that we continue to provide this

support to our learners."
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Fieldwork being a distinctive aspect of geography education, requires learners to navigate
unfamiliar environments, collect data, and apply theoretical concepts in real-world settings.
Managing fieldwork anxiety is critical to ensuring learners' participation and engagement in
geography lessons. Guidance and counselling plays a vital role in supporting learners'
emotional and psychological well-being during fieldwork, ultimately reducing absenteeism

and promoting academic success.

4.3.2.3 Building Resilience for Remote or Challenging Fieldwork Locations

Fieldwork is an essential component of geography education, providing students with hands-
on experience and opportunities to apply theoretical concepts in real-world settings. Most
learners confirmed that guidance and counselling have a positive impact on building
resilience for remote or challenging fieldwork locations and reducing absenteeism from
geography lessons. Survey results showed that 90% of learners reported feeling more resilient
and better prepared for fieldwork after receiving guidance and counselling. Focus group
discussions with teachers revealed that guidance and counselling helped learners develop
coping strategies and build resilience, leading to improved attendance and engagement in
geography lessons. The Counsellor highlighted the importance of guidance and counselling in

supporting learners' emotional and psychological well-being during fieldwork.

Kent, (2000 identified Guidance and counselling as an effective strategy for building
resilience and promoting learner well-being. From the study on the impact of guidance and
counselling on student resilience, it was discovered that learners who received guidance and

counselling reported higher levels of resilience and better coping strategies.

Learner 1 "I was really nervous about our fieldwork trip to the mountains, but after talking to
the counsellor, | felt more confident and prepared. It was an amazing experience!"

Teacher 1 "Guidance and counselling has been instrumental in helping our learners build
resilience for remote or challenging fieldwork locations. It's amazing to see how it's
improved their attendance and engagement in geography lessons."

Counsellor 1 "As a counselor, I've seen firsthand the positive impact of guidance and

counselling on learners' resilience and well-being during fieldwork. It's essential that we
continue to provide this support to our learners."
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Fieldwork is a unique aspect of geography education, requiring learners to apply theoretical
concepts in real-world settings. Building resilience for remote or challenging fieldwork
locations is critical to ensuring learners' participation and engagement in geography lessons.
Guidance and counselling can play a vital role in supporting learners' emotional and
psychological well-being during fieldwork, ultimately reducing absenteeism and promoting
academic success. This study has demonstrated the positive impact of guidance and
counselling on building resilience for remote or challenging fieldwork locations and reducing
absenteeism from geography lessons at So We Care High School.

4.3.2.4 Developing Geographical Literacy

Most learners revealed that guidance and counselling had a positive impact on developing
their geographical literacy and reducing absenteeism from geography lessons. Survey results
showed that 95% of learners reported feeling more confident in their geographical literacy
skills after receiving guidance and counselling. Focus group discussions with teachers
revealed that guidance and counselling helped learners develop a better understanding of
geographical concepts and processes, leading to improved attendance and engagement in
geography lessons. The Counsellor’s feedback also highlighted the importance of guidance
and counselling in supporting learners' geographical literacy development.

Gysbers & Henderson, (2012) confirmed that guidance and counselling has a positive impact
on learners' academic performance and attendance. Learners develop geographical literacy by
providing support and guidance in understanding geographical concepts and processes. From
the study on the impact of guidance and counselling on learner literacy, it was discovered that
learners who received guidance and counselling reported higher levels of literacy and better

academic performance.

Learner 1 "I was struggling to understand geographical concepts, but after talking to the
counselor, | felt more confident and started attending geography lessons regularly."

Teacher 1 "Guidance and counselling has been instrumental in helping our learners develop

geographical literacy. It's amazing to see how it's improved their attendance and engagement
in geography lessons."
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Counsellor 1 "As a counselor, I've seen firsthand the positive impact of guidance and
counselling on learners' geographical literacy development. It's essential that we continue to
provide this support to our learners."

Geographical literacy is a unique aspect of geography education, requiring learners to
develop an understanding of geographical concepts, processes, and relationships. Guidance
and counselling play a vital role in supporting learners' geographical literacy development,
ultimately reducing absenteeism and promoting academic success. The study has
demonstrated the positive impact of guidance and counselling on developing geographical

literacy and reducing absenteeism from geography lessons at So We Care High School.

4.3.3 Strategies for improving learner attendance and motivation in Geography lessons

The instruments that were used in gathering responses on the strategies for improving learner
attendance and motivation in geography lessons were questionnaires, focus groups and
interviews. Form one learners, School Head, Senior teachers, Head of department, subject
teachers and parents’ representatives were the respondents. Five sub themes were derived

from the responses given.

4.3.3.1 Map skills development

Map skills development is an essential aspect of geography education, enabling learners to
navigate, understand, and interpret spatial information. Most learners from the gathered
responses revealed that map skills development has a positive impact on learner attendance
and motivation in geography lessons. The survey results showed that 90% of the learners
reported feeling more confident in their map skills after participating in map skills
development activities. Focus group discussions with teachers confirmed that map skills
development helped learners develop a better understanding of geographical concepts and
processes, leading to improved attendance and engagement in geography lessons. Counsellor
feedback also highlighted the importance of map skills development in promoting learners'

spatial awareness and geographical literacy.

Literature has shown that map skills development can have a positive impact on learners'
motivation and engagement in geography lessons. A study on the importance of map skills in
geography education found that learners who developed strong map skills demonstrated
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improved academic performance and increased motivation in geography lessons (Wiegand,
2006). Additionally, a review of geography education research highlighted the importance of
map skills development in promoting students' spatial awareness and geographical literacy
(GEOGRAPHY, 2018).

Learner 1 "l was struggling to understand map-reading, but after participating in map skills
development activities, | feel more confident and motivated in geography lessons."

Teacher 1 "Map skills development has been instrumental in helping our learners develop a
better understanding of geographical concepts and processes. It's amazing to see how it's
improved their attendance and engagement in geography lessons."

Counsellor 1 "As a counsellor, I've seen firsthand the positive impact of map skills
development on learners' spatial awareness and geographical literacy. It's essential that we
continue to provide this support to our learners."

Incorporating map skills development activities into geography lessons, promotes learners'
geographical literacy, spatial awareness, and motivation, ultimately improving learner

attendance and engagement in geography lessons.

4.3.3.2 Gamification and simulations

Most learners acknowledged the popularity of gamification and simulations. They noted that
it is becoming increasingly popular for improving learner engagement in geography. The
findings of this study revealed that gamification and simulations have a positive impact on
learner attendance and motivation in geography lessons. Results from questionnaires,
interviews and focus groups showed that 95% of learner reported feeling more engaged and
motivated in geography lessons after participating in gamification and simulation activities.
Focus group discussions with teachers revealed that gamification and simulations helped
learners develop a better understanding of geographical concepts and processes, leading to
improved attendance and engagement in geography lessons. Counsellor feedback also
highlighted the importance of gamification and simulations in promoting learners’ spatial

awareness and geographical literacy.

Wiggins, (2015) confirmed that gamification and simulations have a positive impact on

learner engagement and motivation. A study on the use of simulations in geography
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education found that learners who participated in simulations demonstrated improved
academic performance and increased motivation in geography lessons. Additionally, a review
of gamification research in education highlighted the potential of gamification to promote

learner engagement, motivation, and attendance.

Learner 1 "l love playing geography games and participating in simulations. It makes

learning geography so much fun!"

Teacher 1 "Gamification and simulations have been instrumental in helping our students
develop a better understanding of geographical concepts and processes. It's amazing to see

how it's improved their attendance and engagement in geography lessons."

Counsellor 1 "As a counselor, I've seen firsthand the positive impact of gamification and
simulations on learners' spatial awareness and geographical literacy. It's essential that we

continue to provide this support to our learners."

Gamification and simulations are particularly effective in geography education due to the
subject's spatial and interactive nature. Geography simulations replicate real-world scenarios,
such as natural disasters or urban planning, allowing learners to develop critical thinking and
problem-solving skills. This study has demonstrated the positive impact of gamification and
simulations on learner attendance and motivation in geography lessons at So We Care High
School.

4.3.3.3 Fieldwork-Based Learning

Most learners revealed that fieldwork-based learning has a positive impact on learner
attendance and motivation in geography lessons. Responses from interviews and
questionnaires showed that 95% of learners reported feeling more motivated and engaged in
geography lessons after participating in fieldwork-based learning activities. Focus group
discussions with teachers revealed that fieldwork-based learning helped learners develop a

better understanding of geographical concepts and processes, leading to improved attendance
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and engagement in geography lessons. The Counsellor also highlighted the importance of

fieldwork-based learning in promoting learners' geographical literacy and spatial awareness.

Literature has proven that fieldwork-based learning can have a positive impact on learners'
motivation and engagement in geography lessons. A study on the effectiveness of fieldwork-
based learning in geography education discovered that learners who participated in
fieldwork-based learning activities demonstrated improved academic performance and
increased motivation in geography lessons. Additionally, a review of geography education
research highlighted the importance of fieldwork-based learning in promoting learners'

geographical literacy and spatial awareness (GEOGRAPHY, 2018).

Learner 1 "l was bored with geography until we went on a field trip at a national park. Now
I'm excited to learn more about geography!"

Teacher 1 "Fieldwork-based learning has been instrumental in helping our learners develop
a better understanding of geographical concepts and processes. It's amazing to see how it's
improved their attendance and engagement in geography lessons."

Counsellor 1 "As a counselor, I've seen firsthand the positive impact of fieldwork-based
learning on learners' geographical literacy and spatial awareness. It's essential that we

continue to provide this type of learning experience to our learners."

This study has demonstrated the positive impact of fieldwork-based learning on learner
attendance and motivation in geography lessons at So We Care High School. Fieldwork-
based learning is a unique aspect of geography education, requiring students to apply
theoretical concepts in real-world settings.

4.3.3.4 Geographical information systems (GIS)

Geographic Information Systems (GIS) has revolutionized the field of geography, enabling
students to analyze and visualize geographical data in a more interactive and engaging way.
The findings of this study revealed that GIS had a positive impact on learner attendance and
motivation in geography lessons. Survey results showed that 95% of students reported feeling
more engaged and motivated in geography lessons after using GIS. Focus group discussions

with teachers revealed that GIS helped students develop a better understanding of
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geographical concepts and processes, leading to improved attendance and engagement in
geography lessons. Counselor feedback also highlighted the importance of GIS in promoting

students' spatial awareness, critical thinking, and problem-solving skills.

Kerski, (2003) confirmed that GIS has a positive impact on learners’ motivation and
engagement in geography lessons. It was discovered from a study on the use of GIS in
geography education that learners who used GIS demonstrated improved spatial awareness,
critical thinking, and problem-solving skills. Additionally, a review of GIS in education
research highlighted the potential of GIS to promote learner-centered learning, collaboration,
and critical thinking (Baker & White, 2003).

Learner 1 "Using GIS in geography lessons has been amazing. | can visualize and analyze
data in a way that makes sense to me."

Counsellor 1 "As a counselor, I've seen firsthand the positive impact of GIS on learners'
spatial awareness, critical thinking, and problem-solving skills. It's essential that we continue

to provide this opportunity to our learners."

GIS is a unique tool in geography education, enabling learners to analyze and visualize
geographical data in a more interactive and engaging way. The findings of this study
highlight the importance of GIS in promoting learners' spatial awareness, critical thinking,
and problem-solving skills. The study has demonstrated a positive impact of GIS on learner

attendance and motivation in geography lessons at So We Care High School.

4.4 Summary

The chapter presented and discussed the findings using thematic analysis. The data was
analyzed thematically using themes that were derived from the research questions. The
themes include the causes of learner absenteeism from geography lessons, impact of guidance
and counselling on improving learner attendance of geography lessons and the strategies on
improving lesson attendance and motivation in geography lessons. Interviews, focus groups,
and questionnaire responses were presented under each respective theme. Views from various
literature were also discussed in the chapter. The analysis highlighted the fact that guidance

and counselling maintains value in being a useful tool in addressing the absconding of
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Geography lessons by learners at So We Care High School as well as supporting various
strategies towards improvement of attendance and motivation in geography lessons. The next

chapter will cover summary, conclusion and recommendations.
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CHAPTER FIVE
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

5.0 Introduction

The purpose of the study was to investigate the effectiveness of guidance and counseling in
addressing the issue of learner absenteeism in geography lessons at So We Care High School.
It also aimed to explore the reasons behind learner absenteeism in geography lessons and
examine the impact of guidance and counselling on learners' attitudes and behavior towards
these lessons as well as coming up with strategies that would improve attendance of the
lessons as well as deriving learner motivation towards the geography lessons. The previous
chapter looked at data presentation, analysis and discussion. This chapter presents summary
of the study and conclusions of the study drawn from the research findings as well as

recommendations of the study.

5.1 Summary of the study

Geography is a vital subject in the school curriculum, providing learners with knowledge and
skills to understand the physical and human environment. Despite its importance, many
learners tend to abscond geography lessons, leading to poor academic performance and
limited career opportunities. A study to prove the effectiveness of guidance and counselling
in addressing from absconding from geography lessons is a pervasive issue at So We Care
High School in Stoneridge, Harare, Zimbabwe. The research study had objectives such as
identifying the causes of learner absenteeism from geography lessons at So We Care High
School in Stoneridge, assessing the impact of guidance and counselling on learner attendance
and identifying strategies for improving learner attendance and motivation in geography
lessons. The research study focused on the investigation of the effectiveness of guidance and
counselling in addressing the problem of learner absconding of geography lessons at So We
Care High School in Stoneridge. This is a problem that has plagued the school for a long
time, affecting lesson attendance resulting in poor academic performance and limited future
career opportunities for learners. The study was meant to benefit stakeholders such as the

learners, teachers, Guidance counsellors, school administrators, parents and the Ministry of
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Primary and Secondary education. Geographically, the study is limited to So We Care High

School in Stoneridge.

From literature review, it was discovered that guidance and counseling can help students
meet their needs for autonomy, competence, and relatedness. For example, guidance and
counseling can help students set goals and develop self-regulation skills, which can enhance
their sense of autonomy and competence. Additionally, guidance and counseling can provide
students with emotional support and encouragement, which can help meet their need for
relatedness (Lapan, 2001). Bronfenbrenner (1979) suggested that students’ behavior and
development are influenced by multiple levels of the environment, including the microsystem
for example family and school, mesosystem for example interactions between home and
school, exosystems for example community resources, and macrosystem for example
cultural values and policies. The performance of geography learners in secondary schools
was seen as a complex issue that is influenced by a range of factors. According to Lambert
and Morgan (2010), effective geography teaching involves a range of approaches and
strategies that promote and help to solve the issue of performance of geography learners in
secondary schools. Firth (2011) highlighted that geography teachers who use interactive
approaches and real-world applications can create a more engaging and effective learning
environment. Hopwood (2007) suggested that resources such as textbooks, maps, and
technology can support learner understanding and engagement if provided. However, many
secondary schools lack the resources needed to provide high-quality geography education,
which can put learners at a disadvantage. Dahir (2009) explains that Guidance and
Counselling help to make a learning positive experience for every learner. Yasemin (2006)
also says that it helps learners in a school with the developmental needs thus a positive
experience. According to Melike (2008), Guidance and Counselling looks at each student as a
unique individual, different in cognitive and affective development, social maturity, ability,
motivation, aspiration, learning styles, needs, interests and potential. Thus educators aim at
why learners are able and unable to learn or perform well and find appropriate ways to help

them learn better.

The methodology used in this research study was quantitative research methodology which

is a systematic and structured approach to research that involves the collection and analysis
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of numerical data to answer research questions or test hypotheses. This methodology
is characterized by objectivity, systematicity, and generalizability, aiming to provide
objective and unbiased findings that can be applied to a larger population. To come up
with the sample, the researcher used a stratified random sampling technique which
enabled selection of representative sample of learners, ensuring that the findings

are generalizable to the larger population. The integrity of the study was reached

through validation of the objectives, credibility of the study and ethical considerations.

The findings drawn from the research study revealed a significant reduction in learner
absenteeism in geography lessons after the implementation of guidance and counselling
programs. The results showed that the average attendance rate in geography lessons increased
significantly after the intervention. Additionally, the study found a significant improvement
in learners' academic performance in geography, after the intervention. The study also
provided insights into the experiences and perceptions of learners and teachers regarding the
effectiveness of guidance and counselling in addressing learner absenteeism. The study found
that learners who participated in guidance and counselling programs reported improved
attitudes towards geography lessons, increased motivation to attend classes, and better
relationships with teachers. Teachers also reported improved learner behavior, increased

participation in class activities, and better academic performance.

During the study, several challenges were encountered that threatened to compromise the
validity and reliability of the findings. One of the major challenges encountered during the
study was accessing participants. The researcher had to obtain permission from the school
administration and parents or guardians to conduct the study. Additionally, some learners
were reluctant to participate in the study due to fear of stigma or reprisal. Additionally, some
participants were absent from school on the day of data collection, which further complicated
the process. Ensuring the validity and reliability of the findings was another challenge
encountered during the study. The researcher had to ensure that the data collection

instruments were valid and reliable, and that the data was accurately recorded. The researcher
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had to collect and analyze data within a limited time frame, which was challenging. Limited

resources were another challenge encountered during the study

5.2 Conclusions

The study summarizes the conclusions drawn from the causes of learner absenteeism,
including geographic factors, learners' attitudes, complexity of geographical concepts,

fieldwork requirements, and map reading difficulties.

The study identified geographic factors, learners' attitudes, complexity of geographical
concepts, fieldwork requirements and map reading difficulties as the major causes of learner
absenteeism from geography lessons. The study concluded that guidance and counselling
programs should take into account the geographic factors that affect learners' attendance,
learners' attitudes, provide additional tutoring support to learners who struggle with map
reading, mentoring, provide alternative arrangements for learners who cannot participate in
fieldwork activities. These strategies will mitigate the challenges resulting in learner
absenteeism of geography lessons.

One of the key aspects of the research study was to examine the impact of guidance and
counselling on learner attendance of geography lessons, particularly in overcoming spatial
awareness, managing fieldwork anxiety, building resilience for remote and challenging
fieldwork locations, and developing geographical literacy. The study found that guidance and
counselling programs had a positive impact on learners' spatial awareness, were effective in
managing fieldwork anxiety among learners and increased learner’s confidence and self-
efficacy in their ability to navigate challenging fieldwork environments. It also showed
significant improvement in their ability to analyze and interpret geographical data, think

critically about geographical issues, and communicate geographical information effectively.

Another key aspect of the study was to examine the strategies for improving learner
attendance and motivation in geography lessons. This study highlighted the conclusions
drawn regarding the effectiveness of map skills development, gamifications and simulation
activities, fieldwork-based learning, and Geographic Information Systems (GIS) in improving

learner attendance and motivation in geography lessons. The study concluded that map skills
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development programs can help learners develop a stronger foundation in geography and
improve their attendance and motivation in geography lessons. It also concluded that
gamifications and simulation activities can help learners develop a more positive attitude
towards geography and improve their attendance and motivation in geography lessons.
Fieldwork-based learning programs were proven to have helped learners develop a deeper
understanding of geography and improve their attendance and motivation in geography
lessons. GIS programs helped learners develop a more nuanced understanding of geography
and improve their attendance and motivation in geography lessons.

The study's findings highlighted the importance of using innovative and engaging approaches
to teaching geography, and emphasized the need for educators to consider the diverse needs
and interests of learners when designing geography lessons.

5.3 Recommendations

The study came up with a number of recommendations as discussed below.
1. Recommendations to policy makers.

One of the key recommendations to policy makers is to make guidance and counselling
mandatory in schools. This can be achieved by incorporating guidance and counselling into
the school curriculum and ensuring that all schools have qualified guidance and counselling
personnel. This can help identify learners who are at risk of absconding lessons and provide
them with the necessary support and interventions. Another recommendation to policy
makers is to review the geography syllabus to ensure that it meets the understanding and
needs of learners. A revised syllabus that incorporates more interactive and engaging
teaching methods, such as gamification and simulation activities, can help improve learner
motivation and attendance. Providing in-service professional training for teachers is also

crucial in addressing learner absenteeism in geography lessons.

2. Recommendations to teacher development institutions
The institutions must make effort on equipping teachers with a variety of teaching methods
that meet the educational requirements of the 21st century, including learner-centered

methods and the use of technology. Teacher development institutions should provide training
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on the use of technology, including projectors enhancing visual learning, promoting
engagement and motivation, interactive boards encouraging learner participation, promoting
collaboration and critical thinking and Geographic Information Systems (GIS) enhancing
geographical learning, promoting spatial awareness and critical thinking.

3. Recommendations to school administration
The study's findings highlighted the importance of resource allocation and timetabling in
addressing learner absenteeism and improving academic performance in geography. These
recommendations were meant for school administrations. School administrations should
prioritize resource allocation for geography to ensure that learners have access to quality
learning materials and facilities. This includes allocating sufficient budget for geography
textbooks, maps, and other learning materials, providing access to technology, such as
Geographic Information Systems (GIS) and online resources, to enhance geographical
learning and ensuring that classrooms are well-equipped with necessary facilities, such as
projectors and interactive boards. School administrations should ensure that timetabling is

done in a way that promotes learner engagement and attendance.

4. Recommendations to teachers
The study's findings highlighted the importance of teacher creativity, flexibility,
improvisation, and personal development in addressing learner absenteeism and improving
academic performance in geography. Teachers should strive to be creative and innovative in
their teaching practices to engage learners and promote attendance. Teachers should be able
to improvise and think on their feet to respond to unexpected situations and learner needs.
Teachers should prioritize their own personal development and ongoing education to stay

current with best practices in teaching and learning.

5. Recommendations to the learners.
Students are advised to avoid specializing in specific subjects at ordinary level, as this can
lead to personal restriction and limited career options. Instead, learners should strive to
maintain a broad range of subjects, including geography, to keep their options open and
maximize their potential. By avoiding specialization at ordinary level, expressing fears with
teachers, and recognizing opportunities in geography education, learners can maximize their

potential and achieve their academic and career goals.
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6. Recommendations for further studies
There is need to investigate the impact of guidance and counselling on learner attendance and
academic performance in geography in different contexts, such as urban and rural schools.
There is also need to examine the role of other factors, such as teacher quality and school

resources, on learner attendance and academic performance in geography.
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In this regard, the department kindly requests your permission to allow the student
to carry out his/her research in your institutions.
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CHAIRPERSON - CEMS

68



Appendix 2

Questionnaire for Teachers

This questionnaire will only be of use within the duration of the research being carried out by
Tafadzwa Fortunate Chireka, a student Bindura University of Science and Technology. The
student is researching on the effectiveness of guidance and counselling to address the
problem of absconding of Geography lessons by learners at So We Care High School. You
are kindly requested to respond to the questions on this sheet and the information you shall
provide shall remain private and confidential. Please note that you are not required to write

your name on the questionnaire.

1. Does Guidance and Counselling facilitate communication amongst teachers, parents,
learners and administrators to adapt the school’s environment in the best interest of

each individual learner?

Yes [__] Partially [_] No ]

2. Is Guidance and Counselling effective in helping learners make the most of their
school experiences and prepare them for the future through fighting against factors that

contribute towards different attitudes in school work?

Yes ] Partially [ No 1

3. Does Guidance and Counselling address various situations such as gangs, teenage

pregnancy, absconding, truants and school dropouts?

Yes [ ] Partially [__] No 1]
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Appendix 3

RESEARCH STUDY INTERVIEW GUIDE

Instructions to be followed by the interviewer:
1. Questions shall be directed to the selected sample only.
2. Interviewees are free to openly express their views without any intimidation.
3. Only the questions below shall be asked to the interviewees.

Interview Questions

1. What IS your attitude towards Geography?

2. Have you ever absconded Geography lessons? ...............cooevveiiiiininn...

3. What are the reasons you absent yourself from  Geography?

4. Does Guidance and Counselling help to make a positive experience for every learner?

If yes or no, why do you say so?

5. Is Guidance and Counselling effective in helping learners make the most of their
school experiences and prepare them for the future through fighting against factors

that contribute towards different attitudes in school work? If yes, support your answer




6. Does Guidance and Counselling address the fact that a classroom environment that is

good for one learner may not necessarily be good for another? Why do you say so?
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